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EDUCATION

IN

POST-APARTHEID SOUTH AFRICA: TOWARDS
LIBERATION OR EQUITY?

MAY 2005
TSOALEDI DANIEL THOBEJANE, M.S., SOUTHERN NEW
HAMPSHIRE
UNIVERSITY
Ed.D,

UNIVERSITY OF MASSACHUSETS AMHERST
Directed by: Prof. Sangeeta

The manuscript examines

Kamat

the educational history of Blacks under apartheid,
the

educational philosophies ot different strands of the anti-apartheid
movement, and the
nature of education reforms in a post-apartheid South Africa.

It

also analyzes the

implications of these reforms lor a specific group of marginalized
South Africans, former
student militants, that

struggle between

1

is,

970

Black African youths who participated

to 1992.

It is

benefit from the educational and

in the anti-apartheid

deeply tragic that a majority of this population do not

economic policies of the new South Africa, and remain

poor and unemployed.

Based on interviews, surveys and focused group discussions with former student
militants in the Northern Province of

Limpopo and Mpumalanga,

this

manuscript

examines the gap between the educational vision of the anti-apartheid movement and the
nature of the present reforms.

It

also focuses

on

the

my

research that shows that although

based on principles of racial equality, the impact of the reforms can only be understood
the broader context of neoliberal

contradictions

immanent

economic reform. This research highlights the

in constructing a deracialized, egalitarian

can benefit the Black majority

in

at the

same time

vi

education system that

as the state prioritizes

economic growth

and competitiveness

to

succeed

in a global

economy. The research questions whether

the

goal of ‘education for liberation' can truly be attained and the historical
oppressions and
inequities of the apartheid regime eradicated by education reform
that
ideals of a non-racialized equal society.

is

based on

liberal
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CHAPTER

1

HISTORY OF APARTHEID AND THE PROBLEM OF
RECONSTRUCTION

Introduction
In this chapter,

I

outline the rationale ot Bantu Education that

South African Blacks from 1953
system

in post apartheid

to 1992.

was

The challenges of constructing

South Africa cannot be

available for

a

new

education

fully grasped without a proper

understanding of the pervasive impact of Bantu Education on the
majority for a period of

40

years.

I

then discuss the educational vision and goals of the important organizations
in

the liberation

movement such

as the African National Congress, the

Azanian People's

Organization and the Pan Africanist Congress that continue to shape educational debates
in the present

reform context.

My

interest here

is

to locate the struggle

of the ex-student

militants and their future within this larger context of national debates on the history of

the struggle for liberation.

History of Apartheid Education

In 1953, the then Minister of Native affairs, Mr. Hendrick

pronounced

‘T

would

Verwoerd

rather see South Africa white and poor than to see

mixed"(Seepe, Donaldson, 1999).

In the

it

rich

and

words of the deputy minister of education.

Mosibudi Mangena, Verwoerd made sure

that black people in the country

remained

hewers of wood and drawers of water. Since the Minister's utterances, the South African
socio-political landscape

was never

to

be the same again. South Africa became polarized

between rich and poor, white and black. Whites were

1

entitled first class citizenship while

“coloreds" and

-

Indians" were second-class citizens'.
Indigenous Africans were regarded

as third class citizens in the land of
their birth.
ot the

Bantu Education Act

in

Verwoerd's policies led

to the formation

1953, which put into place an inferior
education system

specifically for the majority Black
population. Blacks were to be relegated
to the rigidly

segregated occupational structures and excluded
from

all

job categories except that of

unskilled laborers and from access to an
educational system that would enable them
to

compete with white South Africans.

The word "Bantu" means "people"

in several

indigenous languages including

Zulu, a language spoken by the Black majority.
Ironically, the term therefore gave the

impression to most black communities and to the outside world
that Bantu Education was

an indigenous form of education, and a policy ot democratic
inclusion by the
the contrary,

it

meant an

inferior type of education that

was designed

to

state.

On

maintain the

subordinate and marginal status of the majority racial group of the country.

While the

greatest divisions

were between Bantu Education

for Blacks

and an

educational system tor whites, there were additional intermediate hierarchies in the

educational system and general society. There was an education department that

administered and regulated education for each ethnic and racial group separately. Four
racial

groups were recognized by the regime of the day: Black Africans were lumped

together under the

title

“Bantu" by the Nationalist government and

ethnic lines such as Zulus, Pedis, Tswanas, Sothos, Shangaan,

later

segregated along

Venda and Ndebele while

people of Indian and Asian descent were designated as “Indians”. People of mixed
descent, such as African, European and Malay, were grouped under the label “Colored".

'During this time, Indians and Coloreds were co-opted by the white ruling class to form strong
process of subjugating Africans.

2

allies in the

People ot Indian, Asian and those of
mixed races (coloreds) also received a
somewhat
interior education to whites, but
comparatively

much

better off than the

Bantu Education

system made available to Blacks. The
segregated educational system was
maintained
institutionally

by having a different department of
education

and ethnic groups

Among

(i.e.

in

each of the four

racial

Blacks, Indians, Coloreds and Whites).

these, the Black majority

Apartheid education

for

was

at the

bottom of the classification ladder.

South Africa perpetuated hierarchical views of
society and

fostered an ideological consciousness of
superior-inferior, master-servant, ruler-ruled
structure

among

all

groups

in

South Africa.

The Education Commission headed by

Dr.

W. W. M.

Eisselen in 1953 argued for

the perpetuation ot Bantu Education in the belief
that this brand of education does have

an existence just like French education, Chinese education or
European education. The
Eisselen report argued that the education system was not

Rather, Eisselen

racist.

saw

Bantu education as a vehicle through which the Black South African majority would
be
“civilized”.

with

all

The commission justified

that education should be integrated “organically”

other state efforts designed to raise the status of Blacks.
In this light, the

Act was amended from the one

that

maintained a totally separate

system of education. The commission claimed blacks were too backward
their

own

curriculum (Twala, 1998,

the government. This at the time

for independence.

central

that

p.6).

when

Open racism justified

local

Bantu education should take place

determine

the apartheid policies of

other colonized countries in Africa were fighting

The government formed Bantu schools

government and managed by

to

in

that

White and Black
Black areas and

3

were controlled by the

authorities.

in native

Verwoerd argued

environments and

communities. The Eiselen Commission was followed
by the Tomlinson Commission
1955, which proposed to

Arrangements
government.

It

make education

in

South Africa forever separate and unequal.

for administration of education

was divided between

in

were so complicated even

to the apartheid

the state, the provincial administrators, the

missionary societies, and the people themselves. This idea
carried with

it

notions of

loyalty to the Atrikaaner state education and for
Afrikaaner citizenship, and also sought
to privilege higher education for Afrikaners 2 at the

As

part ol the apartheid

Education Act and

later

government, Mr.

expense of the Black majority.
H.

J.

the inclusion of Africans in a

that the divided Ministries

common

want

to

to investigate issues relating to

educational system. At this time,

to the position

reiterated the sentiments that the

become

was

of education were expensive to maintain.

appointment of Minister W.A.Maree

He

the Native

appointed a commission on Native Education under the

leadership of Dr. W.W.M. Eiselen. This commission

1959.

Hofmeyr introduced

Its

The Eisselen Commision which gave

was

realized

findings led to the

of the head of Bantu Education

“Bantu” must be so educated

imitators of whites (O'Callaghan,

it

that they

in

do not

977,pp.70- 1 00).

1

birth to the

Holloway Commission

(in

1953)

investigated the feasibility of providing separate training facilities for non-Europeans. In

1956, the Tomlinson commission was set up to investigate education along ethnic

Its

recommendations were

that the

lines.

government should introduce the Homeland Policy

Act. Because of this act, from 1976 to 1981,

we had

aim of de-nationalizing and reducing Black people

eight

homelands

for blacks with the

into ethnic enclaves.

These ethnic

enclaves existed from 1976 to 1987. The impact of this on Black national identity was

such that they were no longer seeing themselves as one. The idea was

2

An

Afrikaans-speaking descendant of the Dutch

settlers

4

to break their

of South Africa (The American Heritage Dictionary).

solidarity in

waging a revolution against

racial oppression.

The commission reported

in

1955 that because ol financial constraints, the
government should assign African and

Asian students

to only

two

universities called

Durban University and

the University of

Fort Hare.

The following

points

of Education (Stewart, 1992,

summarize

low

skill

in

academic subjects, and focus on training of skills

jobs and in the service sector.

Emphasize education

in the

mother tongue

initially

Additional stringent rules imposed by Afrikaaner law
their

own

Academy

p. B-4.);

De-emphasize training of Blacks
in areas of

the pillars of Bantu Education cited in

and then

made

it

in

Afrikaans.

illegal for

Blacks to control

destiny. For example. School boards and committees as well as teachers were

selected and supervised by the government. This

was

to ensure that there

would be no

alternative to Bantu Education.

History of resistance to Bantu Education
Liberation

They argued

movements sought ways

to challenge the

system of Bantu education.

that the struggle for liberation should also include the struggle to usher in a

democratic form of education in the country. The African National Congress, the Pan
Africanist Congress of Azania' and the Azanian People's organization were at the

forefront of this particular struggle. Students themselves played a prominent role in the

struggle for a better system of education.

'

The name Azania

is

used by the

PAC

and

AZAPO

as an alternative to South Africa.

land of Black people. At the beginning of the Christian epoch, Azania

became

known

and coconut

for trading in resources such as rice, corn, cotton cloth, honey,

5

It

historically

the greatest empire.
oil.

means the
was well

It

The Azanians

settled in

The epoch

starting

from 1970

dedicated students and parents

who

to

1980 heralded a new era of untiring
struggle by

together rose up against the system of
Bantu

Education. This dedicated breed of young and
old people could no longer accept their
interior status in the country.

They

resorted to various methods of struggle
such as

armed

insurgencies in the country and boycotts of all
goods manufactured by the apartheid

regime. Constant boycotts of schools in Soweto
and Cape

Town became

the norm,

triggering similar revolts in other regions of the
country such as the Northern (Limpopo)

and Eastern parts of the country.
In a short

space of time, the

spirit

of the struggle against Bantu Education

permeated the entire country. The ex-student militants chanted slogans
such as
Education lor Liberation

medium

ol instruction”,

,

Away

with Bantu Education

and affirmed

South Africa as a whole. They argued

’,

“

Away

with Afrikaans as a

their role as equal partners in the

that education

must develop the

development of
potential of

all

inhabitants without regard to race, color, creed or religion.

They demanded

the establishment of an infrastructure that

would

fulfill

the

educational needs of the country and the ushering in of a democratic order. Their

immediate demands were;

( 1 )

The

(2)

The establishment of a

(3)

Equal per capita expenditures on education,

(4)

Improved school

repeal of Bantu Education Act of

(5) Free

this part

of Africa

Zimbabwe

at this

in

In

953,

single national department of education,

facilities,

compulsory education

975 B.C.

1

1498, this

for black children,

kingdom gave way

time (Thobejane, 2003, p.72).

6

to the

empire of Zanj. This Empire traded with

Equal salaries for teachers.

(6)

The long-term goals of these student
illegitimate

protesters

to ultimately unseat the

government of the minority regime. The
student uprisings saw the

mushrooming of new

student organizations affiliated with
each of the Ant, -Apartheid

National Organizations that challenged
the status- quo.
the resistant

were

As

voices of contestation grew,

movement, because of its diverse sources of
criticism of the apartheid

regime, started to

split into ideological

“camps” such

as “non-racialism.” Pan-

Africanism”, “anti- racialism" and “ Black
Consciousness”, with an effort to analyze and

understand what sustained the hegemony of the
regime”,

I

mean

racist regime.

By “hegemony of the

racist

those institutions of power that legitimized
and normalized racism.

all

These include the government, the army, the police and
other

institutions that upheld the

policy of apartheid in South Africa.

Non-racialism was an ideology that was espoused by the African
National

Congress while Pan Africanism was

a driving force

of the Pan Africanist Congress. Black

Consciousness and Anti-racialism guided the Azanian People's organization
and
affiliate organizations. All non-racial organizations

document

in

1912

at

belongs to everyone

smooth

who

lives in

it.

Non-racialism as an ideology enshrined

racial differences in the

transition towards

color, religion

adopted the freedom charter

Kliptown, South Africa. This document spells that South Africa

document, recognizes
a

its

in this

South African society and aims

democracy where people

will live in

harmony

to facilitate

regardless of

and creed. The African National Congress borrowed largely from Martin

Luther King and the

civil rights

the U.S. In contrast.

Pan Africanism

movement of the
is

60's that believed in non-racialism

in

an ideology that emphasizes an African outlook

7

within the South African socio-political
landscape. African cultures and value
systems
are seen to be the

backbone of Pan Africanism. The Pan Africanist
Congress of Azania,

incepted on April 6,1959,

borrowed lrom

is

the torchbearer of

Pan Africanism

the All African Revolutionary party

Movement launched by Marcus Garvey

in

(AARP) and

South Africa.

It

has

the Pan Africanist

in the late 1800’s.

hese ideological splits saw the birth of different
student organizations such as

I

the South African Student

(SASO),

1

Movement (SASM), The South

African Students Organization

an-African Students Organization and Black People

s

Convention (BPC).

Other organizations that were articulating the non-racial approach
were the Black Sash,

Congress
front

South African Students

of

(COSAS 4

)

and subsequently, the United Democratic

(UDF). All these organizations, regardless of their

different political positions,

agreed that Bantu Education should be abolished.

Education

know-how.
Education

It is

fell

is

a cultural enterprise and not simply about job skills or technical

also about language, literature and the identity of a people. Bantu

short in this context. During the apartheid years, the schooling system

provided blacks with the

minimum

South African regime was

and

this

became

ill

standards of education necessary for menial labor. The

prepared to integrate the workforce without regard to race,

a stumbling block in the country’s endeavors to develop.

Apartheid education, formerly known as Bantu education, never prepared blacks
in the areas

in

1

of technology and science

in

order for them to participate more proficiently

developing their country. Unfortunately,

this lack

of a competitive workforce brought

The Black Sash, Congress of South African Students (COSAS), and

launched as a mouthpiece

for the

ANC

that felt threatened

Bantu Steven Biko, considered the father of Black Consciousness
outlooks of the older liberation movements such as the

ANC

8

the United

Democratic Front (UDF) were

by the Black Consciousness
in

Movement

at that time.

South Africa, was challenging philosophical

and the PAC. The

command

he started

to

enjoy

about a decline in the living standard of the
majority of the people.
malnutrition,

unemployment and poverty became rampant

South Africans were, by national standards,
living

improvements

in literacy are still far

from being

in the country.

poverty

in

health,

Ill-

satisfactory.

in 1996,

Over

60%

of all

Today,

The AIDS pandemic

is

poised to reduce the South African population
by six million by the year 2005 mainly

because most citizens are

illiterate

and unable

to

decipher information about safe sex and

preventative methods that can be used against the
onslaught of AIDS. Through education,
there can be a vigorous battle against malnutrition,
disease, illiteracy, squalor,

unemployment and
1

that

inequitable distribution of wealth.

he National Education policy Act ot 1967, as espoused
by Verwoerd, stressed

Bantu education should have

its

place only in native areas since contact between

whites and blacks and the concessions of equal rights to blacks
“endangered” the
existence of western civilization and culture, and that
rights, they

would

stifle the

if

Africans were to be given

the

all

education system that privileged the European white legacy

(Cross and Twala, 1998, p.8).

The high
Education

in

not want to

Bantu.

As

rate

of

illiteracy

further exacerbated

by W.A.Maree, Minister of

1954 when he said “The Bantus (Blacks) must be so educated

become

imitators of whites, but that they will

a result, the education of blacks

for a national conference

Institute

was

on education

that

was funded
was held

in

want

to

that they

do

remain essentially

differently. This

prompted the

call

1952 by the South African

of Race Relations which condemned Bantu Education. A Black educationist. Dr.

within the black communities was gradually marginalizing these movements from the body politic of South
Africa.

9

D.G.S.M. Timkulu argued

that Africans sought
integration into the democratic
structures

and institutions of the country. The
following table shows Per Capita
expenditure on
education in South Africa;

Table

1

:Per Capita expenditure on
education in South Africa.

Year

African

1953/54
1

R
R17
R42
R54
R139
R146
R227
R369
R656
1

969/70

1975/76
1977/78
1980/81

1982/83
1984/85

1986/87

1988/89

Colored

Indian

R40
R73
R140
R185
R253
R498
R639
R887

R40

R
R

R1221

R2067

White
R128
R282
R591
R657
R913
R1211
R1702
R2299
R2882

R81

R190
R276
R513
R71
1

1

1

1

714

P/S: R7.35 (South African Currency)

is equal to $1(U.S. Dollar,
as of August 1,2003).
depends on the daily fluctuation of the South African
currency vis-a-vis the international market system
and world currencies (Source:
Department of education- White paper on the history
of South African education).
1

his

comparison

The

table

is

shows

R17

only allocated

flexible since

that

it

between 1953 and 1954; an African child’s education was

(about $2) while a white child was given

R 128

($1

1).

In 1977, the

African child was allocated R54 ($8) while the white child
was given R657 ($11). In
1

988 and

was

1

989, the African child was given a meager

R656 while

allocated R2882. According to Badenhorst (1997), the

Black (African) children

in

1953 was

In 1985, the

number of White

compared

48%

to

5%

compared

I

39%

white counterpart

number of enrollments of
within White communities.

children ages of 15-19 in secondary schools rose to

within Black communities. The percentage of Black students

passed matriculation exams (grade 12) was only

communities.

to

its

48% compared

to

98%

79%

who

within White

he percentages also show the alarming disparities within Black and White

communities as from 1953 and 1989. The most recent survey done has

10

rated the

number

of Black students

in

school to be

communities. The 1996 census reveals

at

60% compared

about

that

only

24%

education. In response to this disparity,
liberation

to

almost

of Blacks have some

1

00%

sort

in

white

of formal

movements encouraged people

to rally

together and challenge the ministry of
education.

Thousands of militant students who wanted a
speedy change

to the education

system dominated the era of the 70's and 80’s.
This generation of students missed the
opportunity to pursue their education.

armies such as

Umkhonto we Sizwe

Congress), Azanian People

Congress

ol

s

Many of them
(the military

Liberation

Army

left

school in order to join liberation

army of the African National

(the

armed wing of the Pan Africanist

Azania) and the Azanian National Liberation

Army

(the

armed wing of the

Black Consciousness Movement ol Azania). This generation
of youth remains isolated

from the economic mainstream because

it

spent most of

its

entire life either confronting

the regime or languishing in prison during the years from 1970
to 1992-thus although

fought for the revolution,

may

not be experiencing the benefit of

it.

This group forms the

focus of my study.

It is

movements
their

I

against this backdrop that

now

critique responses of the liberation

in as tar as these ex-student militants are concerned.

proposed education system and

will focus

I

on the three main

how

it

I

am

also looking into

can improve their socio-economic conditions.

political organizations that contributed dearly

liberation of South Africa.These are the

ANC, PAC

and

AZAPO.

towards the

Resistance to Bantu Education (1950-1994)

When
the

ANC

people

s

s

its

proposed education system for a democratic
South Africa,

advocated a people's education for people's
power.
education and democratic educational structures.

the people s

people

formulating

power and people's education,

it

meant

It

urged the construction of

When

the

ANC

talked about

that education should tally with the

needs and aspirations. The “people” were generally
perceived as those

been marginalized by apartheid. Democratic
educational structures,

would erode

race, class,

and gender

inequalities. In

its

it

who had

was expected,

declarations, the

ANC

argued for

the following (Cross, Twala, 1998,
p.24);
•

Education policy shall be geared towards producing a new tvpe of
society,
dedicated to serve the interests and needs of the South African
people as a whole,

•

The educational program

shall

draw on

the

most advanced

scientific

knowledge

of the people of South Africa,
•

Education shall combat the division between mental and manual training and
artificial

•

separation of the arts and sciences,

Democratic practices

shall

govern students, teachers and the community

in all its

activities,

•

The primary aim of education policy should be
broad social goals of democratic society
justice for

all.

While the

ANC

was focused on

in

the need to

to link the education

which there

is

political

system with

and social

model education according

to the

dictates of western curricular designs as a path towards integrating South Africa into the

“mainstream”, there was a concern by the Azanian People’s Organization and the Pan

12

Africanist Congress that this might take

do harm

I

to the

he

away

the cultural identity of South
Africans and

indigenous ways of learning.

Azaman

People’s Organization emphasized the
following;

C urriculum should

reflect the positive cultural values

through the inclusion of a traditional culture

in the

of every social group

form of songs, dances and

theatre,

•

Education should emphasize meaningful self-image
and the correction of
historical faults such as black-white relationships,

•

It

should encourage participation of students and
teachers

in

community based

co-

operative projects and critical assessment of methodological
ideas and learning

approaches
•

that offer alternatives to those

of Bantu education,

Participation of black educationists in the process of research
should be

encouraged by the organization,
•

The

infusion of science projects with a political and cultural dimension should
be

equally encouraged (Twala, Cross, 1998, p.7).

The PAC’s outlook was

different

from the

ANC

emphasized Pan Africanism as a viable ideology.
broad and vague when talking about
that

Pan Africanism was

Africa.

still

AZAPO argued that

(i.e. internal

who was

and

AZAPO

AZAPO

in that

criticized

an African. Instead,

it

PAC

for being so

AZAPO

believed

not addressing the unique existential conditions in South

South Africa was faced with colonialism of a special kind

colonialism) and white racism.

The only

antithesis to the

anomaly

South Africa would be Black Consciousness as proposed by Steven Biko. The
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in

ANC

disagreed with both the

PAC

and

AZAPO

for failing ,o address
reconciliation in the

country.

The Pan

Africanist Congress of Azania
emphasized the following;

hvery individual should be
given the opportunity

to

develop the

ability to speak,

read and write effectively in
any African language and
English.

The involvement of the majority
cultural revolution

in

decision-making and the carrying
out of a

was highly encouraged.

Other strong factors the organization
supported were Christian education,
moral

and character

training, a curriculum that

would address

the

problems of poverty, health

and unemployment by promoting
technical, academic and professional
training
system

Table

m which all citizens have equal and

2:

free access (Klein. Cross,

in a

Twala, 1998.

p.6).

Liberation movements’ views on a
democratic form of education.

ANC
Cultural aspects

Urged

AZAPO
for the

Curriculum should

reflect

Every individual

construction of

the positive cultural

should be given

people’s

values of every social
group.

the opportunity

education and

democratic

to

develop the

educational

Emphasize meaningful
self-image and the

read,

structures.

correction of historical

effectively in any

faults

—

PAC

such as Black-

ability to speak,

and write

African language

Encourage

White

participation of

Infusion of science

Encourage the

students and

projects with a political

majority in

teachers in

and cultural dimension

community based

shall

cooperative

the curriculum.

projects and

relationship.

be the end goal of

and English.

decision making

and the carrying
out of a cultural
revolution.

critical

assessment of
methodological
ideas.
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roiitical aitterences

Education should
with the

tally

people

s needs
and aspirations.
Emphasized the

non-racial

Encourage participation
of students and teachers
in

community based

cooperative projects and
critical

assessment of
methodological ideas.

Promote an
African outlook

towards

life in

the African

continent.

approach and the

Participation of Black

Supports

neo-liberal set up

educationists in the

Christian

of the society.

process of research shall
be highly encouraged.

and character

science projects

When AZAPO

training.

with a political

about 'the people”,

and cultural

means those who were

dimension

systematically

Infusion of

shall

talks

be the end goal

marginalized by the

of curriculum.

status quo.
T

it

hey are the vanguard of

Should ensure

the struggle to liberate the

that there is

majority from an

political

and

education, moral

oppressive education

social justice for

system.

all.

They are the ones who
can produce a new type
of society devoid of
apartheid (Bantu)
education.

Social differences

Combat

the

Should move away from

Curriculum

division between

emphasizing only

should merge

mental and

intellectual labor as

both mental and

manual training

pivotal to the progress of

physical forms of

and separation of
arts and sciences.

the entire society.

labor.

Learning approaches that

Shall

Link the

offer alternatives to those

technical

education system

of Bantu education.

academic and

with broad social

Education should produce

professional

goals of

a knowledgeable worker

training in a

democratic

irrespective of gender.

system

society.

all

promote

in

which

citizens have

equal and free
access.
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While these

liberation

movements

are in agreement that education
can be used as

a powerful tool towards the democratic
process,

it is

also worth noting that there are stark

differences in as tar as their views on curricular
issues are concerned.

The following

are

some of the noted

differences;

Cultural aspects of education

The Azanian People’s Organization (AZAPO) saw
education
component

in correcting the historical faults

country. Education, according to

AZAPO,

as an essential

such as the Black- White relationships

in the

should create a meaningful self-image of the

indigenous Atrican. The Pan Africanist Congress (PAC)
supports Christian educational
values that have to do with moral and character training. This

when considering

that African scholars

viewed Christianity

is

confusing especiallv

in this continent as

another

lorm of cultural imperialism.
Political differences

The Atrican National Congress emphasized non-racialism and
This

was seen

as a sell-out option by other liberation

were motivated by

socialist ideals.

cultural revolution while

AZAPO

community based cooperative
of the Black underclass

PAC

movements, especially those which

argued that education should carry out a

believed in the participation of students and teachers in

projects. This participation

in politics.

needs of the people while

The

AZAPO

neo-liberalism.

The

ANC

would enhance

the involvement

stressed that education should tally with the

said that curriculum should infuse science projects

with a political and cultural dimension of education.

would be automatically addressed.
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By

so doing, the needs of the people

All these organizations

drew from

ideas of Paulo Freire, Frantz
Fanon,

X. Julius Nyerere of Tanzania and John
Dewey, as

will

be shown

later in this d.ssertation.

People's education, which Paulo Freire called
dialogical action, became the
liberation organizations started to question
the status

Malcolm

norm

as these

quo of the day. Paulo Freire

explained the “dialogical action” thus;

Dialogue

name

is

the encounter

the world.

between men, mediated by the world, in order
to
Hence dialogue cannot occur between those who
want to name

the world and those

who do

not wish this naming-between those who
deny
others the right to speak their word and those
whose right to speak

has been

denied them (Freire, 1993, p.69).

My

concluding section discusses other social movements’
views on education and

main elements of the post apartheid policy on education

that will provide a

way

for

addressing curricula issues in a democratic South Africa.

Other Social Movements’ views on education

Social

movements and

other organizations for social change started to embrace

education as an essential factor

movement forward

is

in

our modern society.

A

classic

that ol Britian during the 1960's. Britain

example of this

was characterized by

a

rapid expansion ol higher education during this time. This expansion led to the

establishment ol

many new

colleges. Grassroots organizations started

called comprehensive secondary education. This

selective system of education

which was viewd

Simon, 1994).
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movement sought

what were then

to bring to

as hierarchical and elitist(see

an end, a

A humane pedagogic
inn England.

From 1880

industrialization

moved

path was being charted by those

to 1900. the alternative

rapidly, so did

movements took

reform was thwarted

became

the order

part in controlling these institutions

monarchy and government

control.

in the

1

Though

880's and the

change

Locally

of the day.

Women

and

of learning as opposed to

this progressive

1

to see

system of schooling emerged. As

new forms of schooling emerge.

controlled schools, colleges and
universities
labor

who wanted

movement of educational

890's by the coming to power of the

conservative government which then passed
laws which disallowed union and
grassroots
control of institutions of learning (Simon,
ol

newer definitions

ot education

1

994.

p.

1

0).

which embraced the

There was an ultimate emergency
social,

economic and

developments of Britain as a whole. The conservative
government, as a

political

result, failed to

stop this tide of time.

New

suggestions and theories spawned by educationists such
as John Locke,

urged people that every
that societies

man

and

woman

was/is educable, and that

go through change (Simon, 1994,

p.l 1).

Simon

it

is

through education

also states that the

educational structure, together with the pedagogical processes embodied
within

it,

operates to ensure the reproduction of existing social categories, classes,
or groups.

However, other

theorists hold the

dominant ideology of the
social structures.

which saw a

But

this

state,

view

that schools, since they are the organs

of the

can never be viewed as instruments to challenge existing

view was highly challenged during

the revolutionary upsurge

fierce student insurrection that ultimately led to the installation of Fidel

Castro to power

in 1960.

Schools, in this context, were used by students

(

especially those

belonging to the communist party of Cuba) as organs of a revolutionary conscience.
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It is

on

this basis that

I

turn to education in Latim America.
Latin

movements, through
social,

economic

found a voice

racial, sexual,

in the

movements used

their theories

liberation

of liberation, stressed liberation from
the

political,

and religious oppression. A1 these forms
of oppression

popular theory called liberation theology.
Latin American

the Christian, or

Roman

Catholic religion to spread the ideas of

liberation theology in order to rid
themselves of oppression.
that liberation theology not only

this

American

found justification

in Latin

It

should be borne

America.

In

in

mind

South Africa,

theology was mainly addressing the inhumane nature
of racism. Black churches

South Africa

tiied

in

very hard to justify Christianity which was
gradually becoming

unpopular. C hristianity was viewed as the religion of
the oppressor. There was/is a

popular saying by

many South

Africans that "when the missionaries

came

into the

country, they were holding the Bible in one hand and a
gun in another”. The bible was

used to colonize the minds ol the indigenous people while the
gun was used
those

who

to

suppress

did not adhere to the their teachings. However, Black theology
in South Africa

latei justified

hungry and

the Bible by arguing that Jesus

destitute. Therefore, there has to

came

to earth to liberate the oppressed, the

be an endeavor to contextualize the bible

to

the South African material conditions.

Post Apartheid Policy on Education

After these long and arduous years of transforming the education and training

system,

all

liberation

movements, including some

intellectuals

from the department of

national Education, sat together in July 1994 and resolved that education should promote

the

development of a national

identity (see

Mda,
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T, Mothatha, S.2000).

A new curriculum (called curriculum
Klein.

G„ and Twala-Mkwanazi,

2005) was then conceived (see Cross.
M..

1998), based on the principles of cooperation,
critical

thinking, and social responsibility and
the

empowering of individuals

aspects of society. While principles enshrined
in this
are

to

still

be taken to the

test in

new curriculum

to participate in all

are democratic, they

terms of offering alternatives to the
marginalized and the

ex-student militants.

In

its

endeavor

to transform the

moribund apartheid educational system

in

South

Africa, the department ot education formulated
curriculum 2005. Salient points enshrined
in this

new

curriculum include, but are not limited

to the following; to instill a sense

co-operation, critical thinking and social responsibility
as well as to
to participate in all aspects

as Early Childhood

of society, to take into cognizance

all

empower

of

individuals

forms of education such

Development (ECD), General Education Training (GET), Further

Education and Training (FET), Adult Basic Education and Training (ABET),
Education
lor Learners with Special Education

Teachers (INSET),

to

make

Needs (ELSEN) and Inservice Education

for

sure that curriculum shall offer a philosophical base and an

organizational structure for curriculum development initiatives both nationally,
provincially and/or at the

community and school

level, that teachers shall

be equal

partners in curriculum and material development with employers and other stake holders

who have major
for adult

life,

to

responsibilities in helping to determine

how

learners should be prepared

encourage transparency, accountability, affordability of education,

sustainability, capacity building

and learner centeredness, and

to

make

sure that

relevance, integration, nation building, non-discrimination, critical thinking, flexibility
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and progression

shall also

education and training for

be encouraged by the curriculum, and
provide adult basic
all

adults in South Africa. 5

Under these circumstances, curriculum

shall

emphasize outcomes (such as the

acquiring of skills, grasping of the subject
matter and the content) that must be achieved

by the learner.

It is

students. Rather,

it

of the belief that education should not be about
punishing or
should be about helping students

to

failing

proceed and to be given feedback

where they encounter problems.
I

he South African Qualifications Authority (SAQA),
part of the panel that drafted

Curriculum 2005, defined

knowledge and

it

as an end product of learning

skills learned.

This approach

education where students were expected

is

radically

to accept

which has

opposed

to

do with values,

to the old

what they were taught and

painstakingly memorize and repeat contents of textbooks.

It

also opposes the rigid and

non-negotiable syllabus set out by the government. With this

new

encouraged

The teachers

to think critically, to reflect,

facilitators instead

While

this

and

act responsibly.

et, al

curriculum, pupils are

are seen as

of “conveyors” of knowledge.

Curriculum 2005 offers a breakthrough

imbalances of the past, there are shortcomings
Cross

system of

that

need

to

in

terms of addressing

be focused upon. Enslin,

(1992-1998), have recognized the following as a stumbling block towards the

attainment of a fully-fledged democratic curriculum; Curriculum 2005 does not offer
specific solutions especially in choosing a language that will be regarded as a “lingua

franca” in South Africa. While there are

is

5

1

1

official languages,

it

is

popular both in high schools and tertiary institutions of learning.

Source: Lifelong Learning for the 21

s
'

century.

[WWW document] URL

http://www.polity.org.za/govdocs/misc/curr2005.html.
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obvious

A

lot

that English

of students favor

f-nglish over indigenous languages
because

members of the

global community.

Some

offers an opportunity for

it

them

to

be

educationists argue that indigenous
languages

are unscientific and lacking in
expression of other kinds of knowledge.

I

problems

he present curriculum by

that

is

not realistic in

I

very history and origins does not address
the

have been created by the ideology of the former
South African education

system. Salient to these problems
that

its

many

is

the over-emphasis

regions of South Africa.

fully agree with Enslin

and Cross especially when we look

cultural concerns ol education. South Africa

differences have to be tolerated by
reflect this diversity. All

I

on Christian/European education

all.

at

both political and

a diverse country. All cultural and racial

is

This means that the curriculum of the country has to

languages and cultures have

he monitoring of academic activity

in a

to

form

part of the curriculum.

democratic education system can be

confusing to teachers since most of them have been trained to function
within the
confines ol Bantu education.

More funds

will

have

upgrade the pedagogical approach of teachers so

new

role of leadership

both

in

to

be put aside by the government

that they

can be able

with their

and the developing of content, and tackle issues of sexism/racism

and out of the classroom.

Another devastating
class distinctions

effect

of apartheid curriculum was the way

where women (especially black women) were regarded

in all facets

of the South African socio-economic

are

most under-privileged group though there have been some

the

in

which not only

were encouraged. At the bottom of this curriculum was gender

inequalities

still

to deal

to
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life.

as a

weaker species

South African women,

to this date,

strides in including

them

in positions

of power

parliamentarians).

(

as witnessed

Most of them swelled

by the

rising

number of women

the ranks of the liberation

movemements

during

the height ot the liberation struggle.
Just before the ushering in of a
democratic

women were

government,
gender and

experiencing a three forms of oppression,
viz;economic,

despite the fact that there are

oppression

cultural

in

more women

South Atnca finds

and ethnic backgrounds

encouraged mainly because

men

The economic and gender

racial oppression.

poverty especially
Their role

is

Upward

mobility of women

on the part of men. This

About

in rural areas, as

65%

opposed

of black

to

about

I

fear stems

women

35%

Gender

are

is

not

from the

fact that

living in abject

still

of their white counterparts.

limited to that of domestic servants in major cities where their
labor

even appreciated. The wages they get are below poverty
country.

from over

far

representatives in the government.

in the coutry.

of fear

is still

roots in the mainly patriarchal values of the
various

its

are used to controlling them.

struggle

hey are the ones

who

lines in

is

not

most regions of the

take care of children while their husbands are out to eke

out to work. In most villages. This limited their chances of going to school so that
they

can be role players

in the

new South

Africa.

emphasize the importance of women
dropped out of school

to help their

The apartheid curriculum

in the society.

mothers

at

Most of the

also did not

girls in

South Africa

home and because of societal

constructs

which militated against them attending school.
In conclusion,

we have

seen

how the South

African education system negatively

impacted the socio-economic development of the country. The different viewpoints of
political

movements and how they envisioned

a future democratic education that shall be

responsive to the needs and aspirations of all South Africans are also pivotal in
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addressing the philosophical, cultural and racial
dimensions in this country. Curriculum

2005, which was ottered as an alternative to the former
education system designed alone
color lines,

also critiqued with the

is

hope of developing a curriculum

issues ot marginalization and poverty alleviation.

education model can best

suit the present

It

that will address

therefore remains to be seen which

democratic dispensation in the country.

We can also deduce, based on the above, that education does play a major role
social relations of power.

We

parcel ot social change.

herefore as educators,

I

can also conclude by saying that education

we

leadership in order to help people in their efforts to

and

them

to give

that education

not

all

the courage to see that change

can be used as a tool

is

is

and

are constantly challenged to offer

make sense of their

social situations

possible and imminent.

to re-inforce the ideology

We

also learnt

of the status-quo. Most,

of the educational institutions have been formulated with

this particular

mind. Education can either be used to liberate or

stultify a people, as in the

Africa. All states, be they capitalist or socialist,

may

I

part

in

view

if

in

case of South

argue, can enforce their political

ideologies to maintain power and hegemony. Issues of race, gender, class and religion
are, unfortunately,

determining factors

in decision

making and

the governing of our

respective countries. Edducation for social change should strive to

awareness

in

if

a spirit of

both parents and students. Inn his explanation of the purpose of

education,Alan Rogers (1992, p
education,

instill

.

3 3 ) points the

following

used positively, can play an important part

creating avenues for

upward mobility

for individuals
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in

in

support of the notion that

democratizing the society and

and the community

at large:

(a)

That

has a technical function, to provide a
trained labor force, to promote the

it

and knowledge required by a modern
industrialized society

skills

to acquire

greater prosperity; education gives capabilities.
(b)

That

it

establishes status. Education

is

(seen as)a process of “jostling” by which

individuals achieve a role and thereby a set
position which they occupy for the
rest

(c)

Its

of their

main

life.

effect

is

to

reproduce social structures and cultures, preventing change

taking place so that the individual

norms; education
(d)

If

it

is

is

adapted to the dominant social and cultural

respect for the existing elites.

instills

effective, education will be a revolutionary force for both
individual

(providing mobility) and society (promoting development).
to reflect critically

on the

reality

around and

to co-operate

It

enables the learner

with others to change

that reality.

I

fully agree with

him

in that lor

de-imphasize individualism and
to education as a societal

education to bring about social change,

stress the

phenomenon

is

it

has to

needs ot the society as a whole. This approach

largely witnessed in developing (so-called third

world) countries where education of children, adolescents and adults

is strictly

for social

objectives and gais. Education in these respective third world countries encourages

social, or collective

behavior where individuals help each other to learn. Allan Rogers

further explains this point

Education

is

by saying

not the

Rather, education

is

same

that

as manipulation or indoctrination.

a “meeting”

between people, a

encounter with “a purpose (Rogers, 1992, p.21
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)”.

living

If

education encourages social behavior,

appear

and

to

minorities.

It

some

social

ills. It

life.

in the society

should

move beyond

personal growth

should persuade people such as

participate in the creation of

technology which will bring about wealth

of

It

some featureswhich

women

and

should be relevant fro economic development
and the provision of skilled

power through which workers can

all fields

really has to negate

be manipulative and indoctrinating.

strive to alleviate

labor

it

This will

in turn

in the society

and

to

knowledge and

improve competencies

bring about healthy inter-relationships
amongst people

and enhance cooperation,

pride,

and

identity.

Education should be about

building local communities from the ashes of
an isolationist education whose purpose
to reinforce class distinctions

and

in

elitism.
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is

CHAPTER

II

MY PERSONAL EXPERIENCE WITH THE EX-STUDENT

MILITANTS

Introduction

I

his chapter discusses

how Bantu
1990.

the

1 1 i

I

(Racist) education

my

personal experiences with the ex-student
militants and

became

a rallying point for their struggle
as from 1970 to

also argue that these militants and
combatants were influenced and motivated by

story of other African countries that
successfully fought against colonialism.

also explaining the role of the Truth and
Reconciliation

I

resident

Mandela with

the

aim of redressing

Commission

that

I

am

was incepted by

their pliuht.

Personal experience

My

ci

ideal analysis ol

Africa just before the

Bantu education which was regarded as a norm

dawn of democracy and my

critique of the

in

South

newly proposed

education system that promises equal access to education has
been influenced by
citizenship as a South African and

was

in

South Aliica,

worked with

I

and social movements

skills to

how

it

me

manifests itself in

at

human

While

rights activists

to

all

sectors of the society.

document

I

was

school, the effects of apartheid and Bantu education

participation in the struggle for liberation from the 1980’s and the 1990’s

helped to broaden

my

also

issues that had to do

on the South African majority.

My

I

with the insight into the nature of apartheid

do some minor research and

with black students’ performance

in the struggle for liberation.

ditlerent student militants and

that provided

(racism) in this country and

provided with

my participation

my

understanding of social issues in education and to connect
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theoretically with those philosophers
such as Biko (1977), Freire.

authors such as

Hooks and Lather who were seen

as

Marx, and feminist

“champions” of the oppressed

in the

South African context.

As

a political activist,

I

spent most of

apartheid and Bantu education.

my time

fighting against the system of

took part in this particular campaign from

I

my

high

school days up until the end of my college
days.

My

activism helped

Bantu education.

I

me

was able

to understand the intricacies

to witness

of the black youth in the country,

how

how this

it

of racism (apartheid) and

system of education corrupts the mindset

dehumanizes the black person, and also makes

him/her to reject his/her cultural background, and always
endeavors to adopt, without
question, the value system of European culture. This

philosophy

of apartheid that taught that everything

everything African and black was backward
critical theorists

(it

is

largely due to the overbearinu

European was

sanctified, while

should also be noted that other European

and philosophers such as Marx, were barred bv the apartheid regime

because of their stance against colonialism and exploitation). Every Black lawyer,
nurse,
doctor, teacher or principal,

was

still

regarded as a subhuman by the apartheid

superstructure, whereas any white person, whether illiterate or uneducated, were regarded
as “saviors

Little

of the African continent and a torchbearer of civilization for Black people.

was

told about the contributions of Africa in the field of science and

humanities. Little was told about the fact that in Europe,

introduced the

art

invaded Egypt

in

of sculpture

1

to the Caucasians.

It is

it

was

the Negroid people

also recorded that

when Napoleon

798. his archeologists and scientists found well preserved
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who

mummies

and ancient monuments

that

proved

that the

Egyptians had the

skills

of preserving the

dead, and the building of fascinating
structures such as the pyramids
(Samkange. 1971 ).

Nubia

(or the land of the Blacks as

two revolutionized

spear. These

Munumutapa kingdoms
talked about in

In classical

in

Ethiopia, and Eurybiates

oratoi

were

built

with

lore,

much

care and skill in

textbooks. There

Zimbabwe and South

Greek

was known), gave Africa

we have

tell all

priests

as a legend.

intellectual of the time.

and learned

not

a lot of trading in gold around

We

Memmon,

as an African slave

who was

European educationists

men and women

king of

have another Greek

these positive images of the African continent.

were doctors, judges,

Zimbabwe were

strong black people such as

by the name of Aesop who was described

Africa did not

was

The

Africa.

who was mentioned

and was also an astute

the iron hoe and

agriculture, increased production and
population.

much of European

450 B.C. especially

storyteller

that

it

in Africa,

It

was

in

a gifted

South

clear that there

though Africans have

been described as savage, emerging out of darkness because of the “efforts”,
“goodheartedness”, and

The

“wisdom” of the white man.

history of ancient Ghana, Songhai and medieval Mali does not

traces of barbarism at

all,

Timbuktu

(as

in

Songhai

contrary to what

from 1325

AD)

we have been made

is

to believe. Pre-colonial

said to have been the

most beautiful

equipped with administrative centers as well as commercial

institutions,

mosques and

p.

a university called Sankore (Samkange, 1971,

particular time, attracted professors from

Africans and Europeans

No

one

at this

at

all

show any

141

),

city

churches and

which,

at this

walks of life.

one stage or another lived under a

feudalistic system.

time could accuse another of “backwardness”. Their economic systems
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were no,

Car

had been

in

from each

„

other.

is

contacts with Europe and Asia.

Arab descent, who invaded Spain
had been

I

reported that the African
shores of the Mediterranean

in contact with

he Moors

(

in the eighth century A.D.,

now

living in

North Africa)

century

when

Europe and Asia.

at this

time colonized Europe

ere driven back to Africa.

India, the Islands

The Moors Moslem people of
Berber and

I

he Eastern coast

until the fifteenth

ol Alrica

of Indonesia and Southern Persia

was

time Europeans did not have any ideas
of racial superiority.

contact with Arabia, West

in

for at least

they

two thousand

In the

same

years. At this

breath, Africans

did not have any form of inferiority
complex.

Africa’s

economy

Us wealth and by

most

its

(especially in the 1600’s)

internecine warfares.

ol its kings, into the selling

It

was

of its people

was mined by plunder and

also

pillage of

crumbled by the participation of

into slavery

(we are

told that over 100

million Africans were sold into slavery
because of their participation).

recorded that European industries needed raw
materials such as palm

It

has been

oil to

manufacture

soap, and other important commodities.

I

hese raw materials were largely found

discovery

ol

immense raw

in Africa.

Because of the belief (after

this

materials in Africa,) that the continent could one day be
seen

as a formidable trading partner,

more

slaves were freed and sent back to Africa to form a

“contact zone” for European industries, after which

many of the

African leaders were

turned into the comprador bourgeois.
Sierra

bastion ol

Leone and

raw materials

Liberia, to

for the

mention just but

a

few countries, were created as

European countries. This story about Africa
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prior to

a

colonialism could hardly he found

in colonial

textbooks (for more on African

achievements, read Samkange, 1974).
Stark economic polarizations between
White and Black folks in South Africa

sharpened

my

who prowled

understanding of racism even more. The
unemployed Black professionals
the streets in towns in their desperate
search for jobs, and the poverty that

occupied most of the Black ghettoes made
apartheid education. This enhanced

my

Bantu education. Many of us were

ol

of this resolve.

I

was detained

me

to question the

wisdom of studying under

resolve to campaign seriously against the
system

arrested, tortured, detained

for three years

under the

state

and self-exiled because

of emergency from 1985

to

1988.

While
it

it

was not uncommon

was uncommon

to see

to see

poor and hungry people

Black communities,

any white kid going through the same suffering because
White

people were identified with wealth and good

As we

in

life

simply because they were White.

struggled to learn under trees because of lack of proper schools,
our White

counterparts enjoyed state of the

art classes that

were air-conditioned and highly

equipped. Their libraries were also fully equipped with recent books.
While most of us

had

to share

that every

we were

inadequate resources

White student had access

all

all

we

means

to

in

received as

we

let

our schools, there was an effort

books and school materials,

paying the same taxes for public

wisdom of our parents who had
answers

we had

institutions.

This

our situation deteriorate

in spite

made

to

make

of the

We

would be

told
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fact that

us to question the

to this point.

Most of the

questioned them about our oppression were that they

to fight colonialism.

sure

tried

of their gallant wars led by warriors

by

such as King Chaka of the Zulu

Modjadji of the Pedi

tribe.

Moshoeshoe of the Tswana

tribe.

tribe.

These are the kings

that fought bravely against white

domination and oppression.

Unfortunately, they lost the war against colonialism
because they were
face the might of the

colonialists used

Sekhukhune and

powder gun

at that time.

powder gun against

ill

prepared to

This was during the 16 th century

the Africans

whose weapon was only a

when

spear.

After learning about these heroic deeds of our
forefathers, our anger coupled with
a

new consciousness found

AZAPO. Most

expression in organizations such as the

of us resolved

to take this struggle to the highest

ANC, PAC

form

and

in order to

accelerate our quest for freedom. This resolve resulted into the
popular uprisings in
different parts of the country such as school boycotts,

campaign

to eradicate apartheid. Unfortunately,

demonstrate against the regime.

Non

many

consumer boycotts and
lost their lives for

a general

daring to

violent demonstrations led to violent reactions.

Our

militancy grew by the day.

Most of my comrades,

especially in the Azanian People's Organization, fled the

country into neighboring countries such as Zimbabwe, Tanzania, Mozambique,

Swaziland Botswana and Uganda

(to

mention just but a few)

others swelled the ranks of liberation armies of the

became
future

to

its

for military training.

Many

ANC, PAC, and AZAPO. They

soldiers of these military wings because they did not have any other choice. Their

was only determined by how much they would

struggle in order to bring apartheid

knees, and to usher in democratic governance in the country.

Their resolve was to receive military training so that they can come back into the

country and engage the South African defense army on an equal footing. This they did
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successfully.

Most of them hated

boycotted classes and decided

who have been

isolated

armed insurgencies

to

wage

As

the struggle. These are the

a result, they

young men and women

from the economic mainstream because
they were engaged

against the regime of the day, while

continued their academic work
sole purpose ot

the system of Bantu education.

coming back

to

in the

country and

in

many of their

some European

in

counterparts

countries, for the

assume positions of power immediately

after the

new

democratic dispensation.
There was so

much optimism on

the side of these combatants.

Many

thought that

they were on the verge of democracy, and
that their economic woes were about
to
to

come

an end, especially in 1994 when their comrades
took over the reigns of power from the

former apartheid regime.
over .To

It is

almost eight years since the majoritarian government
took

this date, little, if not nothing,

has been done in terms of addressing these

economic hardships.
Actually, the gap between the rich and poor
day. People are starting to question

liberation or just a

activists.

been

There

is

means

it

becoming alarmingly wider by

the struggle they fought for

ot seeking inclusion into the status quo,

was

the

for genuine

by former human

rights

nothing fundamental that suggests that the impoverished people have

liberated, except their earned right to establish

in rural areas

is

and townships. This

some low funded

failure to address the yearnings

micro-credit unions

of the marginalized

might come from the manifest problems arising from the inevitable symptoms of a

complex and

difficult transitional

phase

in

South Africa. This phase sometimes gives an

impression that the politicians have actually reneged on the dictates of revolution, or have
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simply

it

is

fa, led to fulfill

actually the

latter.

In fact the

handful of elites
that there is an

the promise of the revolution.
Other political analysts believe
that

black majority remains even poorer,
with the exception of only a

who have been

upward mobility

hand- picked by the government to
create an impression
in

to the ruling party or are loyalists

Black communities. Most of these

of those

who

are presently

is

about to reach a boiling point, and that

it

is

Dissatisfaction within the ranks of the ex-student
militants

Most

ol

them believe

combatants

I

ruth

to

employment,

tortured while in the struggle.

it is

ready to explode.

is

growing by the day.

that the ruling party has not adequately
addressed the plight

who were maimed and

belong

occupying positions of

power. With only one out of every ten of
Black people having access
said that the situation

elites either

They

of the

also think that the

and Reconciliation Commission, formed by the former
President Nelson Mandela,

has actually benefited the former apartheid regime and
perpetrators of torture.
basis that the

1

ruth and Reconciliation

situation ol the former combatants

Commission was

who

It

is

on

this

instructed to redress the

are suspected to be at the forefront of

some of the

criminal activities because of their dissatisfaction with the government.

As
of the

I

I

was going on with my

ruth and Reconciliation

research,

Commission

I

was introduced

that

to the

was charged with

works and findings
the task of

reconciling the ex-student combatants with the perpetrators of Apartheid rule in South

Africa This chapter therefore questions issues of change and inclusion, as seen by the
Truth and Reconciliation Commission, in the socio-economic mainstream regarding the

afore-mentioned ex-student combatants.
across regarding this particular

It

also highlights

Commission

that
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some of the

issues

I

came

was introduced by Nelson Mandela

(the

former President of the country) to look

at issues

of human rights abuse during the

struggle for liberation.

Betore exploring what the Truth and Reconciliation
stands

am

personally a torture survivor and an ex-student
militant.

Azanian People

s

Organization

(AZAPO) and

Consciousness as theorized by Biko.

I

was

I

was

for,

a letter

should say that

believed in the philosophy of Black

part of those survivors

disabled by the apartheid state machinery.

who
left

tiled papers,

and

many of us

On October 25th,

1998.

I

received

from the Truth and Reconciliation Committee dated September
09, 1998 signed

by Archbishop Desmond Mpilo

I

utu, as

an acknowledgment of my application and

participation in the struggle for liberation.

He wrote

the following:

The President’s message
"The truth and reconciliation commission would like to thank
you once again for having come forward to make a statement

We

have received over 20 000 statements and more than
7000 applications for amnesty. The statements have been
investigated, and we are now able to inform you that the

to us.

Human

Rights Violation committee has found that a gross

violation of
that

you

human

rights has occurred

and

is

of the opinion

are a victim thereof.

Now that this

finding has been made, you

reparation. If

you wish

to

may

be eligible for

apply for such reparations, please

complete the enclosed Reparations Application Form and send
it to the Reparation and Rehabilitation Committee using the
self-addressed envelope. Whether or not you want to take this

we want you to know that the recording of your
has made a significant contribution to the work of

opportunity,

experience

the truth and reconciliation commission.

It

has helped us to understand the nature and extent of the

violations that took place.

It

will

form

part

of the permanent

record that will remain for future generations.
to fulfill

It

has allowed us

our task of exposing the truth about what happened
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I

member of the

a

applied lor reparations and rehabilitation regarding
the torture that

maimed and

I

in

my

the years of conflict.

The

State President at the

end of July; 1998.The process of which

final report will

be presented to the

your story has been a part has helped to lay
the foundations for
reconciliation for which we must all work
if we wish to secure
a peaceful and stable future for South
Africa. We send you our
thanks and our best wishes.

Subsequent
President,

Nelson

to

this

Mandela,

letter,

received

I

a

me

complementing

message from the then
and

the

contribution to the building of democracy in the
country.

shown

my

and applying

and reminder

ol

how

tor reparations.

we have come

far

to revisit the painful past, yet

move on

to build a national

pain, instead ol denial.

He

it

is

is

was able
amount

to victims

as a people.

added

lurther

reparation in the spirit in which

done

story will be a

community based on

He

is

My

He

one important way

value could be put to suffering.

said that

I

my
have

it

that

in

letter

to receive

something

that

my

disability.

there

compensated

for

are

is

not easy

which we can

at last,

and acknowledgment of

truth

he was aware that no monetary

trusted

that

I

would accept interim

given-a genuine attempt to ensure that

of Tutu and Mandela were written four years ago,
in the

Though

region of $200 for reparations, a monetary

with serious disabilities

to at least, begin the process

themselves, and be able to play a

vital role in the

of them are the ex-student militants

1

I

am

supposed

to

personally do not want any reparations,

I

many people

them

it

of gross human rights violations.

Since the

to

permanent record

said that

that could not begin to take care of the medical bills

pay due
feel

He

for

great courage and belief in the process of
national healing by sharing

story

justice

others

I

am

who

should be

of taking good care of

economy of the

country.

writing about in this dissertation.
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I

Most

It

against the above background that the
following points are also

is

explored;

(1)

The Truth and Reconciliation Committee

(2)

The TRC's

(j)

Proposed programs

(TRC 6 )’s

report,

report in relation to the marginalized.

by the department of education

instituted

for the ex-student

militants.

It

Though

has been a period ol ten years since the advent
of democracy in South Africa.

there has been

of democratization,

it

much

that the

government has done

quiet apparent that

is

in

terms of speeding the process

more programs can

still

be

set in place to

include the ex-student militants back into the economic
mainstream. This will help to avert
the

impending

spiiit of

an uprising that

is

these combatants and ex-student militants

looming because of dissatisfaction arising from

who

believe that the government

is

doing

nothing to alleviate their miseries.

The

TRC

that

was formed

in

1995 was charged with the following tasks;

•

To

write an official history of the struggle for liberation,

•

To

reconcile the country that

•

To uncover the history of the past and to unearth crimes committed by the former

was

(is)

separated by Apartheid,

regime,

•

To bring

to justice, those perpetrators

who

tortured and killed

human

rights activists

and militants of liberation movements,
•

To

7
bring “restorative justice " in the country.

6

The Truth and Reconciliation Commission (TRC), formed by the former President of South
in 1994 was charged with the duties of documenting gross human rights
were committed between 1960 and 1993 by the apartheid regime.
Mr. Nelson Mandela
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Africa,

violations that

•

To

bring both perpetrators and victims
of apartheid, closer together.
In its findings, the truth

that the

and reconciliation committee
suggested, amongst others,

government should embark on what

those activists and militants

who were

is

called “reparations” in order
to redress

tortured and

maimed by

the apartheid

government

for daring to fight against racism.

T he TRC

s

report in relation to the ex-student
militants

The present government has not
and hurt

left

as yet dealt successfully with the pain,
sorrow,

behind by the former regime. The

TRC

itself

was unable

speed up the

to

process of reparations. This might have allowed
victims to be reconciled with the fact those

who

offended and tortured them were granted amnesty.
This reconciliation has the potential

ot building

who

democracy

in the country.

The government needs

to address the plight

are not benefiting in the present democratic
system despite the fact they

loielront of the liberation struggle. To this date, the
government

meaningfully redress those people

who were maimed,

was unable

tortured and killed

of those

were

at the

to

by the former

apartheid regime.

I

benefit

his multiplies the

number of the marginalized people who could otherwise

from reparations. This would,

continue to stalk them.

in turn, lessen

When Nelson Mandela

poverty and homelessness that

suggested the creation of the Truth and

Reconciliation committee, he did so with the hope of addressing heinous crimes that were
perpetrated by the former racist regime. Pivotal to the tasks of the Truth and Reconciliation

Committee was

to bring

Restorative justice

is

an opposite of punitive justice.

victims of apartheid can find
country.

It is

campaigns

former members of the South African Defense Force and the

it

in their hearts to

It is

hoped

equally believed that perpetrators will willingly

that took place in the 70’s, 80's

that

by introducing

this

form of justice, a

forgive the perpetrators and restore the peace and calm

come

out and give their involvement

and early 90’s respectively.
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in

hit

lot

of

in the

the torture

squads

to

openly

testily

and

to ask forgiveness for killing

activists especially during the 70's

and torturing human

and 90’s. There was horror

that

rights

was accompanied by

pain and grief in the testimonies given by
these state functionaries. This helped in
preparing
the South African public to

While

this

was good

that this psychological

victims

who

acknowledge the trauma and experience of the victims.
in healing the nation psychologically,

form of healing did not

translate into the

it is

disturbing to note

economic sphere

for

are presently marginalized either because they
have been crippled or

disadvantaged by the former regime.

It

has been acknowledged that the Truth and

Reconciliation committee did not provide a framework for any
substantial change
level ol access ol subordinate

in the

groups to the socio-economic resources (Bundy 1997, pp.9-

20 ).

The African National Congress (ANC),
the

moment,

has, as

common

is

governing South Africa

from 1992 onwards, backed off from mechanisms

victims ol apartheid to get proper redress.
taxations”,

a party that

1

at

that can help the

hese included methods such as “p r °g ress ve
i

whereby taxes would be subtracted from employees by way of building

a

fund for victims of apartheid. Most of the opponents of the Truth and

Reconciliation Committee argue that this commission only benefited perpetrators of torture
rather than the victims, as witnessed by pardons given to

apartheid and hit squads.
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many of these

beneficiaries of

Proposed programs

One

other disturbing factor

most of the commission

‘s

the reluctance

on the

part of the state to address

recommendations pertaining reparations

to victims of apartheid torture.

payment of reparations

is

One

outstanding suggestion

to victims for

that should be offered

made by

the

TRC

is

the

over a six- year period. This would ensure
that they

be amalgamated within the economic mainstream,
and to help them have immediate

medical help, housing and other basic needs.
has recently announced that

it

will

It

should also be noted that the government

pay about R30.000 (about $3,000)

suffered under apartheid. This announcement

was made

in April 12,

to

every victim

who

2003 by the president

of the country.
Organizations that represent the victims and the ex-combatants are
arguing that
this

amount

too small considering the level of disadvantage and the disability that
these

is

victims are experiencing. Khulumani, an organization representing the victims,
taking to court

some of the

international

companies and corporations

apartheid so that they can be part of the reparation process.

companies should have
that benefited

pay the victims of apartheid,

to

from the holocaust have paid reparations

This will in turn

amount of money can
the victims need

make

heal the

some

sort

It is

in the

keen on

that benefited

from

argued that these

same way

that

Swiss banks

to survivors.

the situation of these victims bearable.

wounds

is

It is

true that

no

suffered by the victims of apartheid. But most of

of monetary reparation to address the economic hardships

they are encountering on a daily basis as a result of the disabilities they sustained while

fighting apartheid rule.

The South African government
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is

presently faced with a

mammoth
brings

task of deciding

some contusion
It

who

should really be considered a victim
of apartheid. This

in addressing issues

of reparations.

should also be noted that the Black majority
were

apartheid rule such that they suffered as a
collective.

government of Thabo Mbeki

to decide

who

It is

at the

receiving end of

therefore difficult for the

should really benefit from the findings of
the

Truth and Reconciliation committee.

This has brought to the fore, questions of community
reparations as distinct from

symbolic reparations. Ardent supporters of community
reparations argue

that the bulk

of

the resources should be channeled towards uplifting
the standard of life of every Black

individual

to

who was impoverished by

come up with

package

means

apartheid. This

projects such as rural

that the

government

will

have

community development (RDP's) and an economic

that will be essential in building business incubators
especially in poverty stricken

communities. While these arguments are convincing, proponents of the “personal
reparations

that

school of thought believe that the government should

start

with those families

can be easily identified as having suffered the most under the heinous rule of the

Apartheid government. These are most of the victims

who gave

their testimonies during the

hearings of the truth and reconciliation committee.

This will

make more sense

to the public as

most of these victims (survivors) are

crippled and as a result, are also incapable of fending for themselves.

would be unfair

for

them

to

that

it

be coupled with the entire black population that was deprived

of progress during the days of racist rule
as being different in that

They argue

most of them

in

South Africa. Their plight has

to be

understood

spilled their blood at the altar of freedom, so as the

entire country could be free (Bund, 1997).

41

Moving towards
Ministry of Education

and termer

activists.

redressing these imbalances,

was able

It is

Nozizwe Routledge has

to put in place

it

programs

is

comforting

that

also comforting to note that the

to note that the

can benefit these combatants

Deputy Minister of Defense.

recently taken a trip to the U.S..
to gain information about
tssues

relating to the Military Veteran’s
support

the right direction towards alleviating

and educational programmes. This

some of the socio-economic problems

trip is a step in

faced by ex-

student militants in S.A.

In

Routledge

s

tour of the U.S., she visited programs
in

and Baltimore as well as the National Veterans
Training
exercise

was

to help in the building

draw some of the

The

trip

in

institute in

how

York, Washington

Colorado. The entire

of military veterans associations

best practices and

was

New

in

South Africa and

these can be used in the South African context.

response to the offer given by the U.S.labor department,
to

sponsor a pilot project for 400 cadres and militants of
ANC and PAC. The Center

for the

Study of Violence and Reconciliation (SVR) and the
Technikon South Africa (TSA)
ti

>

to

ing to reintegrate ex-combatants into the society.

by the deputy minister of education

to benefit the

The

projects

ex-combatants

is

which have been formed
in

South Africa are

ABET

(Adult Basic Piducation), Outcomes Based Education (OBE), and
Curriculum 2005.

While the

1 ruth

and Reconciliation Commission did a splendid job

in

exposing

the horrors of the past pertaining to the ex-student militants, the honors rest
squarely on
the shoulders of the

problems

that are

government

still

to

come up with methods

that

can alleviate these

hindering progress in the country.

The Ministry of Education could be such
delivery in as far as changing the

lot

a vehicle to bring about a speedy

of our impoverished and marginalized people
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in

South

Africa.

These marginalized people consist of men
and women whose hopes of a

tuture have been shattered by the
present dispensation.

August 2001, there were over 800.000 veterans
of the

It

should be borne

liberation struggle

better

mind

in

that

by

and had special

physical, psychological and spiritual
needs (All Africa, com, July 10,2003).

Many

required rehabilitation because of injuries
they sustained during the war.

During the burial of one of the
military wing,

and claimed

ANC'S

founder members and the

Umkhonto we Sizwe, Mr. Walter

that their plight

Sisulu, they

initiator

made

of the

ANC’s

a remarkable presence

should be heard. They formed an association that
would be

responsible to urge the government to listen to their
problems that revolves around
poverty,

unemployment and depression.

There

is

a feeling

government seems

to

be

among

these ex-combatants that neo-liberalism in the present

in total control

of the future of South Africa.

advocating lor the liberalization of the market. Trade competition
the dictates ot the global

economy. As a

is

result, pressing issues that

It is

presently

now conforming

have

to

to

do with

indigenous educational systems are not seriously addressed (as shown by their responses
to questions

It is

I

asked them while

based on

this

I

conducted interviews with them).

background

that

I

decided to embark on this study of the ex-

student militants in South Africa. With this study,

government

will

have an insight

to their plight

the society. This leads to the significance of

that helped in the process
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hope

that the present

and help them

my

of collecting data.

I

to

South African

be fully integrated into

study and the broad research questions

.Significance/Relevance of the study

A

better understanding of the quality of
the African education system will
help educators,

principals and other leaders in the education
field to be equipped in dealing
with the

dilemma presently faced by

the ex-student militants. This study helped
in the

understanding of tasks faced by the present government
to fully democratize the
education system so that

can adhere to the needs of the adult learners

it

militants and combatants.

I

who

consist of the

he research focused on these militants because most
of them

are presently considered illiterate, economically
marginalized and “unemployable”.

due

to this

group

that

South Africa

transitional phase

s

is

It is

constantly challenged.

Broad Research questions
In

developing strategies that suggest a democratic model of curriculum that
can

benefit the impoverished and disenfranchised, and lay the

form of education

that

groundwork

for a

democratic

can benefit the ex-student militants as well as to develop methods

that link education to solving

problems

that inhibit education for

socio-economic change in

South Africa, the following questions were explored;
(1

)

In

what ways do the ex student combatants see the

role of

South African government

in

addressing inequities created by Bantu education?

(2)

What

are educational

mechanisms

that

can be put

in place

by

institutions

of higher

learning in order to minimize illiteracy on the part of these former student militants?

(3)

How can
adults

these

who

My

are

mechanisms address

the problems faced by the marginalized youths and

on the periphery of socio-economic development?

research

was an attempt

to understand the

reform process and

within the ‘eyes” of the ex-student militants. Most of the student militants
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its

implications

who

participated in the struggle tor liberation as
from the 1970’s to the 1990’s have been

marginalized from the socio-economic mainstream.
There

between

this

1970's generation of activists and the present
government. Exactly 22 of the

ex-student militants

interviewed believe that the government

I

creation of alternative education structures that are
likely to

dreams and hopes. There

is

Most

25 to the 30

them

of

s,

30

is

reluctant to help in the

make them

realize their

strong evidence from government reports that most
of these

marginalized adults are presently engaged
living.

a sense of betrayal looming

is

in criminal activities in

order to eke out a

are former combatants of liberation armies ranging

s to

50

s,

crime as of September 2001

and 50
in

s to

60

s.

The following

from the ages of

table illustrates the rate of

South Africa

Table

CRIME CATEGORY

Crime

3:

statistics in the

country

CASES REPORTED: JAN-SEPT

2001

% OF TOTAL

Murder

1554

Attempted murder

21207

1.1

Robbery with aggravating circumstances
Rape

87610

4.8

37711

2.0

Assault: Grievous bodily

188961

10.2

1821 10

9.9

Common

harm (Serious)

assault

lousebreaking-Residential

08

223045

12.1

Housebreaking-Business

67279

3.6

Other robbery

65.766

3.6

Stock-theft

30.668

1.7

Shoplifting

49661

2.7

Theft-Motor vehicle

74281

4.0

Theft-out of/from vehicles

151277

8.2

Commercial crime

466002.5

Arson

6657

0.4

Malicious damage to property

103495

5.6

1264

0.6

18774

1.0

1844241

100%

f

illegal

Drug

possession of firearm

related crime

Driving under the influence of alcohol or

1

liquor

Source: Crime Information analysis Center-South Africa
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The

table illustrates that

thousand five hundred and
there

were 1821 10

between January and September of
2001, there were one

fifty

common

four murders (1554), and 3771

assault cases and 74281

1

rapes.

motor vehicle

thefts.

almost 47000 commercial crimes while drug
related crimes were about
lifting

amounted

to

49661 and housebreaking was

These figures remind us of
lor the

may

government

how

at

1

shows

that

There were

8774. Shop

223045.

crucial the situation

to intervene in the creation

also

It

is

in the country,

and the need

of alternative structures and programs

that

help in bringing the economically marginalized,
back into the manifold. These

figuies

do not necessarily mean

that

it

is

only the ex-student militants

these criminal activities. But

it

African jails because of their

illegal activities.

is

true that

most of them
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are

now

who

participated in

languishing in South

CHAPTER

III

MARXIST AND NEO-MARXIST THEORIES AND THE
ANTI-APARTHEID
STRUGGLE: IMPLICATIONS FOR REFORMS
Review of literature
I

he following chapter critiques different authors,
philosophers, and educationists

who have

written extensively on the issue of education for
socio-economic change,

popular education and a democratic form of education
that can benefit the ex-combatants

and militants.

My

theoretical outlook finds

its

roots in theories that were proposed by the ex-

student militants within the context of the liberation struggle.
to be anti-colonial, anti racist

democratic form

ol

and

anti exploitative.

Marx because

hey also struggled

education that would liberate the learner Irom

The research draws from, among
Karl

I

They viewed

ol their

all

to

their struggle

usher

in a

forms of ignorance.

others, critical theorists such as Paulo Freire

and

relevance to the issues of marginalization of the ex-student

militants in the South African context, and colonialism. Other philosophers such as Biko

who

dedicated his

informs the path

1

life to

the liberation of South Africa, Gramsci, Cabral,

embarked upon while conducting the

research.

Fanon

also

Marxism provides

a

useful point of departure for grappling with tensions in educational reform in South

Africa today.

It

also provides the

Africa and South Africa

in particular, as

The apartheid regime,
development of the

art

framework

it

for

many of the

movements

in

well as Asia and Latin America.

can be argued, acted as a

of government.

anti-colonial

In

sort

of obstacle

to the

other dictatorships (nearest examples to these
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are Sierra

Leone under Fodey Sanko, Liberia under Charles
Taylor, Cambodia under Pol

Pot, the leader ot

Khmer Rouge

organization responsible for the killing of

Cambodians), dictators sought a way not so much
to

to increase the

1

.6

million

wealth of the country as

allow the ruler to accumulate wealth, build up his
treasury, and create the army with

which he could carry out

his draconian policies.

should be viewed in similar

The apartheid regime

in

South Africa

light to these dictatorships.

Apartheid can be seen as a form of “internal” or more commonly
known as
settler

colonialism

.

Internal colonialism in the South African context refers to
settler

colonialism as espoused by the Pan Africanist Congress of Azania (PAC)
and the

Azanian People’s Organization (AZAPO). The terminology has

European descent who came

to

South Africa

in

1652

to settle

to

do with people of

and occupy by force, lands

which were formerly owned by indigenous people. This occupation was followed by
fierce battles

ANC

waged by

the colonizers and the occupied. This terminology

documents since the organization believed

lived in

that

was

South Africa belonged

rear in

to all

it.

The main concern of the newly independent

countries

was

“internal colonialism” of the oppressed. South African liberation

to

combat

this

1

where imperialism establishes

colonized country both physically and

ideologically.

itself in the

Zimbabwe and South

mother country

to

come and

form of

movements formed

of this wider struggle against colonialism.

their

who

define “internal colonialism” as a process

Africa are excellent examples where colonialists

settle

part

among

the colonized peoples. Britain and the

Netherlands became colonizers of Zimbabwe and South Africa respectively.
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left

Fano n

in his

book

titled

“The wretched of the earth”

clearly elucidates settler

colonialism within the South African context.
Paulo Freire also offers an understanding
ot colonialism of the

mind

(or colonial mentality)

and liberation from

the oppressed should “Cut the umbilical
cord of magic and

world of oppression. Paulo Freire argues

change should expose themselves
social

to a greater

dynamism and

to the

are yearning for social

greater mobility found in

movements.

1

he dialectics of Marx

Karl Marx, a revolutionary

and worked on

existing,

in relation to the

who

ex-student militants

advocated for a scientific criticism of everything

tactics ot revolutionary proletarian socialism, influenced a lot

educationists in as far as education for social change

Marx

by saying that

myth which binds them

who

that educators

it,

is

of

concerned (Sarup, 1983). Though

did not focus on education per -se, he believed that education couldn't rise

above class

distinctions.

by the ruling class

endeavor
alliance,

to

An

educational system, in Marxian terms,

in order to perpetuate itself culturally,

conquer the ruling class ideology, the

whom

Gramsci

is

a tool that

is

used

economically and socially. In

its

proletariats, together with their

calls the "organic "intellectuals, will

develop a proletarian

culture that arises from the conditions of poverty and exploitation

(Mayo

citing Gramsci,

1997, p.42).

This culture, according to Marx, will then bring about an educational system that
will counter that of the ruling class (Sarup, 1983).

that the

working

class (in

my

The Marxist ideology

further suggests

case, the marginalized adults and the former student

militants in the South African context) at the

same time
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that they are

shaped and molded

into a functional disciplined
labor force, they are also inculcated
into the aspiration

and

values of the ruling class to stabilize
the dominant socio-political
order. Schools are a

mechanism by which

central

the ruling elites help

impose

their political

and ethical

values upon the poor and marginalized.
According to Sarup (1983), children accept
as
natural the social distinctions in
schools.

Education, in this way,
relations of society.

is

a product of the social, political, and
economic

Many of the problems found

in

education are a manifestation of the

deeper structural contradictions of capitalism.
Capitalist ideology, according

Marx,

to

forces students to think in parochial and
individualist terms by which education

is

highly

linked with personal success. In a capitalist
society, literature, arts and the social sciences

and other

fields

of study, cannot be divorced from the mode of
production as explained

by Marx. Education
rich

who

is

highly “commodified'and privatized to an extent
that

it

is

only the

can access a higher standard of knowledge. Literature, for
instance, will always

support and justify the

mode of production

be used as expressive tools of the capitalist

Research needs

to be

subscribed to the capitalist

done

mode

and frustrations of the masses

to

show

in a capitalist society.

mode of production.
that the

of production,

(i.e.

Art and culture will also

former system of apartheid education

where the knowledge,

culture, aspirations

the oppressed, denigrated and disenfranchised)

was

deliberately sidelined to create an “elitist” form of education that only responded to
capital, or

it

simply denied the majority of black people a better education for

racialist

motives.

Whatever motive the apartheid government had,
to a racial

and class struggle

that

it

surely sparked debates relating

mostly emanated from those
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who needed

change. This

change hinged on a revolution

that

was seen

exploited masses in South Africa.
Karl

embark on

a revolution that

is

as a vehicle towards the
betterment of the

Marx suggested

that the

a result of contradictions that

working

class could

were enforced by

exploitation and oppression.

The South African problematic,
class that

was born from

I

may

argue, posited the ex-student
militants as a

these contradictions, and consequently

saw themselves

as

victims ot oppression and revolutionaries
charged with the need to liberate the
country.
This class (the ex-student militants
and workers), consisted of what
proletarian class, or a

working

class that

against the forces of oppression.

Marx

was seen

fit

to

wage

Marx

calls a

a revolutionary struggle

also sees the importance of adult education

especially within the oppressed and exploited
communities.

He

sees

it

as a vehicle

through which the vanguard of revolution can be
educated to reach a revolutionary
consciousness.

It is

through adult education that workers can ultimately seize the
means

ot oppression and ultimately have control over them.
This will, according to Marx,
liberate

them Irom

F reire

s

all

forms of oppression and exploitation.

critique oi the educational system under an oppressive status

quo

Paulo Freire uses Karl Marx's laws of dialectics (dialectical materialism)

to

explain the relationships between the oppressor (the former apartheid regime) and the

oppressed (the ex-student militant, the economically marginalized
argues (unlike Marx) that one cannot reduce

denominator ol

class. Freire

all

etc).

forms of oppression

argues that educators

who

However, he

to a

common

are yearning for social change

should expose themselves to a greater dynamism and the greater mobility found
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in social

movements

humanism

(Freire, 1999, p. 25).

that

comes

He

as a result of the “conscientized”
oppressed or marginalized (or the

ex-student militants in South Africa).

oppression that the oppressor will

according to him, that

further stresses this point by raising
the issue of

He

says that

move towards

it

is

through struggling against

true humanity.

will, in the final analysis, bring the

It is

humanity,

this

oppressor and the oppressed

together (Freire 1999, p.38). This humanity
will transcend class and other

boundaries that divide us as

What do

human

hreire s utterances

beings.

have

to

do with the ex-student militants

Africa? The ex-student militant or combatant
the

humanism

change.

I

that

artificial

in

in

South

South Africa was equally imbued with

stemmed from oppression, and

realized that he/she

heretore, revolution had to be seen as a vehicle through

is

an “organ'’ of

which the

militants

could transcend the issue of racial oppression, and build an
egalitarian society devoid of
racism and exploitation.

While working within adult
stressed that

it

should not be
a practice)

was

programs

in Brazil

essential tor the oppressed peasants to

at the sidelines

where the learner

of political

is

social contradictions in his/her

method

literacy

life.

become

literate so that

Freire believes in the concept

motivated through

“critical

community. He sees

that will help the learners to "read the

and Chile, Paulo Freire

“praxis” (or

dialogue” to understand the

this critical

word and

process of analysis as a

the world “(Freire, 1999, p.14).

This democratic, collective approach envisioned by Freire, can help

in the

changing the ideology of the oppressor class and help the oppressed

to liberate

themselves.

which

He

they

process of

considers problem-posing education as a humanist and liberating praxis

will help the oppressed, or marginalized militants, to fight for their liberation.
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I

see the interconnection between
Freire and the perspective
of these marginalized

adults and what they have been
taught within the liberation
movements.
the I970's and 1980's

and

in the

were willing actors who participated

The

militants of

in the struggle for
liberation

process, educated themselves to
understand the social contradictions
of

apartheid education.

^eire also argued

that

banking education, the cornerstone of
Bantu Education,

inhibited creativity and '’domesticated'the intentionally of consciousness
by isolating

from the world

(Freire, 1970, p.53).

to liberate themselves,

He proposed

should engage in a

action, rather than to the self-hatred

which

a praxis where the oppressed, in order

critical liberating

dialogue which will lead to

the oppressor had generated.

I

suggest that this

hatred in South Africa takes the form of crime
and disrespect for law.

self-

Freire’s suggestions for the oppressed to “critique
the

world

seems impossible when one considers

these ex-student militants. This

and the educational reforms

embody

in

becomes

who

in order to

clearer

it

comes

government

to addressing the

when examining

change the

needs of

the curriculum 2000,

terms of their liberatory potential and the extend to which

Freirean philosophy.

unionized adults

word

the nature of the present

which, ironically, was born out of revolution, when

they

it

are presently

The government only gives strong adherence
employed within

the capitalist

to those

mode of production

in

South Africa. For example, the Congress of South African Trade Unions (COSATU),

which has formed a
Party,

is

“tripartite” alliance with the

ANC

and the South African Communist

presently addressing skills shortages only within the context of unionized

workers. Those workers

who have shown

ability in

and experience with financial,

commercial property management, or administrative or
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legal,

industrial matters, are given top

priority.

By looking

proletariat class has

Ihe

a, the rate

of unemployment and poverty,
one can understand

been ignored

in the

country

tha, the

8
.

binaries of race and class: Black consci
ousness and whit,-

Biko. widely regarded as the founder
of Black consciousness philosophy
Africa, presents a paradigm

C onsciousness by saying

which supports a

that

it

is

through

liberatory

this

in

South

form of education through Black

philosophy and a people's education
that

the oppressed masses in the country
could identify themselves as a unit in
their struggle

against racism and

I

all

forms of injustice (Biko, 1976. p.85).

o the oppiessed majority,

BC

and Bantu Biko became a symbol of political.

and cultural re-awakening of the student militants

social

in the country.

It

brought a

new

ray of hope and optimism within the oppressed
ranks. Biko gave the student combatants

(now

referred to as the ex-student militants) a

According

to Biko,

BC

new form of commitment

to the struggle.

and liberatory education rose out of the destructive nature
of

white racism, which reduced black people into “sub humans”
and “self-haters”. Through
the apartheid structures such as separate educational policies
for “Blacks”, “Indians” and

“coloreds”, the regime

made

sure that the oppressed should not view themselves as a

monolith that could challenge

their

common

oppression and successfully implanted a

sense of inferiority on the oppressed. Biko further wrote the following;

From

this

it

becomes

clear that as long as blacks are suffering

from inferiority complex; a result of 300 years of deliberate
oppression, denigration and derision; they will be useless as coarchitects of a normal society where man is nothing else but

man

for his

own

sake.

anything else that

Hence what

may come

is

is

necessary as a prelude to

a very strong grass-roots build-

The Congress of South African Trade Unions was founded in 1985. It has played a major role in the struggle for
and workers’ rights. For more information regarding the formation of COSATU and what it stands for,
please visit its website at http://www.cosatu.org.za.
liberation
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up of black consciousness such
that blacks can
themselves and take their rightful claim

learn to assert

(1978. p.21).

He

reiterated the

views of Marxist theory

in affirming

Black Consciousness and

liberatory education as a theory of
self-consciousness that introduced a
distinct

epistemological position as opposed to white
racism

according to Marx, a process in society.
organization of concepts (Resnick

&

It

in

South Africa. Theory

is,

comprises the production, deployment and

Wolf. 1987,

p.2).

Black consciousness as a theory

meant, broadly, the interpretation of white
racism and a reflection of those concepts,
arising out ol

it

(i.e.

white racism) which were found to be
unacceptable to black

consciousness and black people in general. Biko
espoused the belief that
people and the young militants
liberate

who

it

will take black

took the role of the torchbearers of revolution, to

themselves Irom the mental oppression.

Gramsci

s

ideology in relation to the ex-student militants

Antonio Gramsci. having been raised under depression and the

realities

of

poverty, captured what the ex-student militants and combatants
in South Africa

underwent, so eloquently

clear.

himsell a student militant

who had

His eloquence

is

felt

and

illuminated by the fact that he was

a taste of imprisonment for articulating the feelings of

the working class in Italy. In Gramsci’s framework, the ex-student militants
could be

described as a "subaltenr

particular class to

1

class striving to create an alternative

which Gramsci dedicated

The ex-student combatants,
beyond the subaltern

By

class to

in the

hegemony.

his life as an activist

this

and an ideologue.

South African context, have subsequently risen

become “organic”

intellectuals in the

the "sub-altern class”, Gramsci refers to those lower ranking groups of people

right to be heard especially in Italy. This

It is

groups include, but
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is

not limited

to,

Gramscian sense.

In

who were fighting for their
who were members

those workers

as

much

as he

was able

encourage them to organize programs
of popular education

to

designed for the oppressed and exploited
masses
leaders organized

in this particular

them

for a liberation struggle.

in Italy, the

South African revolutionary

These included teachers who
participated

struggle for liberation and as such,

knew

the ethos and pathos of the

struggling masses. These “organic"
intellectuals, consisting of the subaltern
class and the

workers ultimately liberated the masses from
the yoke of racial oppression

in

South

Africa.

Amilcar

C abraf lrantz

Fanon and colonial education

Anulcar Cabral, a revolutionary leader who advocated
1

ortuguese domination

in

Cape Verde and

people

s

power.

oppressed people can

He
rise

believed that

up

to the

it

is

overthrow of

the Republic of Guinea, situated his praxis

within the dictates of a proletarian revolution, which
lor a

for an

is

informed by a people’s movement

through a revolutionary education that an

occasion and

shackles that binds them to

rid the

colonial servitude. Agents of Portuguese fascism killed

him

in

1973 for his fight against

colonialism and imperialism.

Cabral recognized the following stages

domination

that

were pivotal

in the

in the

process of colonialism and

colonization of Africa and other continents that

experienced imperialism;

(a) Total destruction of the aboriginal

population generally accompanied by

immediate or gradual elimination and consequent replacement by an “exotic 10 ”
population.

of trade unions, the proletarian

class,

and those

who committed

“class suicide “ to

work amongst

the oppressed

and exploited.

By

“exotic population”, Cabral refers to the population of colonialists

who

decided to

settle in countries

especially in Africa and Asia, for imperialistic purposes. These are mostly super-powers from European

countries such as Britain, Portugal and France. The exotic population brought with
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it,

some

culture and

norms

(b) Partial destruction, generally

accompanied by more or

less intensive

settlement by an “exotic” population,
(c) Ostensible preservation

brought about by confining the
aboriginal society to

areas or special reserves generally
offering no

means of living and accompanied by

massive implantation of an "exotic”
population.

In the process

of destroying the

indigenous cultures of South Africa, imperialism,
as Cabral stated, forced the

way of life

° f 3 colonial master on t0 the unsuspecting
people of South Africa. This was followed
by
an internal colonial settlement, where the
master (or an exotic population, to use Cabral's

terminology) decided

The

to stay in the country.

third step that the British

indigenous people to certain ethnic
forced removals

land

loi the

and the Dutch colonialists took was

localities.

to confine the

This was accompanied by a method called

whereby the indigenous people were uprooted from

fertile

and rich

sole purpose of re-settling the exotic population, and
finally, the introduction

of a separate kind of an inferior education that

would enforce

the culture and

way of life

of the colonizer.

From
cadres

this realization,

who belonged

he articulated that a revolutionary militant,

to liberation

movements, should take up

in the

form of

the lead in the fight against

colonialism since they are the vanguard of the liberation struggle that will usher

in

freedom, progress and happiness. Cabral's theoretical standpoints are relevant when
look

at

South Africa today. The ex-student combatants

in the

we

country think that

colonialism has not been wholly defeated, and that a neo-colonial settlement has, instead,
replaced the old order in the country.

that are anti-thetical to the African or

Asian way of

education where the indigenous populations were

life.

made

These norms were re-inforced by some form of colonial
and embrace an exotic culture of the imperial

to learn
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Settler-colonialism (or internal colonialism),
according to Cabral, has created
a

“pseudo-bourgeois” class

that is totally unfavorable to the
national liberation agenda.

This class has been articulate

opposed

to that

in

propagating an inclusive form of education
policy, as

of liberation (as the

title

of this dissertation postulates).

In supporting a

liberatory education system that can only
be brought about through an ongoing
fight

against a neo-colonial curriculum, Cabral
writes as follows;

The foundation of national
right of every people to

liberation lies in the inalienable

have their

own

history,

whatever the

formulations adapted in international law. The aim of
national
liberation is therefore to regain this right, usurped
by
imperialist domination; namely the liberation of the
process of
development of the national productive forces. National
liberation exists when, and only when the national
productive

forces [including the education of our people-

have been completely freed from
domination (1975, p. 45)

all

own

emphasis]

kinds of foreign

1

It is

against this backdrop that the South African education system, and the

existing material conditions experienced by the ex-student militants

vanguard of the liberation struggle,
Cabral

s

is

who were

the

highly questioned in this dissertation. Amilcar

suggestions regarding the culture of imperialism and the duties of the liberation

movement

in

weeding out reactionary educational systems could not be

further

from the

truth.

By
argues that

the

same token, Frantz Fanon, while

if the

critiquing the nature of colonialism,

building of the bridge does not enrich the awareness of those

intended to benefit, then the bridge ought not to be

swimming

across the river or going by boat.

He

masters.
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built.

The

citizens can

still

it

is

go on

furthers argues that the bridge should not

be parachuted

down from

people. Rather,

Fanon
perpetuating

it

rule

It

should not be imposed upon the social science
of a

come from

communicating

is

its

should

above.

the muscles and brains of the citizens
themselves.

a fact that colonialism

oppressed people, disfigures, and destroys
militant (combatant) in having taken up

Rather,

convinced the natives

democracy

not just simply satisfied in

on the dominated country, or holding a people

emptying the native’s brain of all form and content.

sell -satisfaction.

is

was about

it

that colonialism

to authoritarian

and

arms

revolutionary, or the student

to defend the nation,

to lighten their darkness,

men and women who were
by apartheid

(racist)

was

distorted,

education that was colonialist

and who was tortured

for

it

and

that

to bring

devalued and disfigured. These are

in nature

preached about a black

this particular

and oppressive

man who

proving that he had one. Oppressive

who

myth

left

in character.

never had any culture,

in the

sense that

produced a black or African Pseudo-intellectual who was almost always
the white master. These are combatants

about

try to rehabilitate the pre-

charged with the duties of debunking

Colonialist in the sense that

just

regimes in Africa.

This meant that the militants or revolutionaries would
colonial history of the oppressed that

was not

South Africa of colonial domination

came

dictatorial

and

also turns to the past of the

The aim of a

it.

to rid

It

in its grip

it

at the service

of

refused to be duped and thrown into a

strange culture of domination, and to honor everything western, and finally decided to

fight for the rehabilitation of their culture

and

liberation.

Educational models in other countries

The revolutionary government of Sandinista de Liberation
1970’s and 90’s, was faced with

many

National, during the

tensions and contradictions similar to the South
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African dilemma, in attempting to design and
implement a
to a just social order

new

education system relevant

and of a new economic accumulation. The designing
of a new

education system was done by

way of stepping up

national literacy campaigns and

programs of adult popular education by the militants and combatants
struggle, similar to

what the government of Siad Barre did

in

in the liberation

Somalia" during

the

1970’s.

In

of a

Nicaragua and Cuba (Mujal-Leon, 1988), education was aimed

"new person" who

skills

is

at the

forming

a critical and conscious citizen and the transmission of the

and knowledge necessary

to

overcome decades of under-development and

to set the

nation on a path to self-sustaining growth (Comparative Education Review, Vol 35,No

February 1991). This

move was made

advancement of nations.
launch

It is

to

1.

prove that education forms part of the economic

through education that the former Soviet Union was able

to

1957, thus opening more avenues for research in this particular

its first satellite in

arena.

Those countries, which doubled

their resources

and spending on education, were

able to ultimately see a growth in their gross domestic product.

It

has also been

researched that in the U.S.A (1929-1957), education actually played an important part
the increase of benefits of the country.

invest, as

those

soon as

who were

it

is

humanly

The duty of the South African government

is

to

possible, in the education of the country’s children and

historically marginalized.

scientific research, there

is

in

Because growth depended on education and

an absolute necessity for the economic and educational

in 1973 organized what was then called the Somali literacy
were taught to read and write, and to engage in community
dwellers
and
city
Nomads,
campaign where villagers,
economic development activities. Economic activities entailed provision of water wells, the building of primary

12. In

Somalia, the government of Siad Barre

schools, and the promotion of the agricultural sector through the provision of fertilizers, tractors and the experts

who were knowledgeable

in

farming.
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spheres of policy to be

system

is

much more

also important because

it

closely related. At the

same time,

the education

produced responsible rather than anti-social

citizens.

Education can be regarded as a government
investment as well as a private and
social investment.

The apartheid regime

fell

short of designing an educational
system that

could meet the criteria for socio-economic
development

in

the

country.

Apartheid

education inculcated a sense of self-hate experienced
by the downtrodden. This self-hate
glorified colonialism, and

demonized anything African. Revolutionaries and
combatants

alike strove to give the oppressed a

European exotic

new

lease of life devoid of

itself

are rural and ghetto dwellers that are

are the people

that this oppressive culture

through the educational system that canonized a form of

curriculum. At present. South Africa comprises over

whom

praises of this

culture.

There was a realization from these revolutionaries,
manilested

all

who were

at the

50%

of

illiterate

racist

people, most of

on the periphery of economic growth. These

receiving end of racist oppression and a moribund form of

education.

In conclusion, all these theorists are in

liberating people

from ignorance and

development of their country. As we

agreement

that education should be about

to find their place in the

socio-economic

critique class exploitation,

we

should not be

ignorant of the fact that education can also be used by the ruling class to perpetuate

its

ideology in the society (Mayol990, Sarup, 1983, Smartl986, and Suchlicki 986) and
1

also mindful that he did not adequately address issues such as racism, sexism and

ethnicity as these

were secondary

to him.

Marx's epistemology was largely informed by

the contradiction between labor and capital.
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The South African problematic on education
addressed by Biko, Freire, Fanon and Cabral and

also takes into cognizance, issues

how we

the historical imbalances caused by apartheid
education.
that the revolution that

was waged by

The point made

I

show

in this chapter is

the ex-student militants in South Africa

connected with similar struggles waged by the oppressed

Cuba, and Nicaragua.

can learn from them to rectify

the interplay

in countries

was

such as Zimbabwe.

between Freire’s liberatory pedagogy, Biko's

conscientization process through the philosophy of Black Consciousness,
and Marx's
class analysis with the ideals that drove the ex-student militants to

wage

a liberation

struggle in South Africa. These theorists helped to radicalize the views of the
militants
vis-a-vis the apartheid regime.
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CHAPTER

IV

RESEARCH METHODOLOGY: A QUANTITATIVE AND
QUALITATIVE INQUIRY
Introduction

This chapter deals with the research methods
I

I

embarked upon

in collecting data.

he data was collected both quantitatively and
qualitatively so as to understand

perspectives ol the ex-student combatants

and

1

and

took part

in the struggle

between 1970

992, education reforms and about their future. The data was
important

some
data

who

insights about the emergent contradictions in the reform
process.

was done
to

The

in

providing

collection of

quantitatively and qualitatively with the intent to “triangulate”
findings

demonstrate convergence

in results

1 he research also focuses

methods also explained

(Creswelll994,

p.

1

89).

on ethnographic and phenomenological research

as the study of lived experiences (Merriam, 1988). Since

qualitative research depends on the philosophy of

phenomenology

in its

emphasis on

experience and interpretation, this study also focuses on a phenomenological approach

draw on

to

the experiences of the ex-student combatants.

Approaches

The survey questionnaire was
data. This data

was then computed on

to data collection

also used as an instrument in collecting quantitative

a statistical package for Social Sciences

(SPSS)

Software for analysis. The results emanating from both methods of research helped
generation of themes that were important for data analysis.
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in the

Sample

Almost
learning.

40%

selection

of South African adults have been marginalized
from institutions of

The percentage of the African youths between

school between 1970-1993 was

12%

(South African Sunday Times newspaper.
October

2002). The highest percentage was found in

Mpumalanga and Timpopo. Given

and nature of the problem of marginalization
research in

the ages of 20-24 that went to

in these regions,

Limpopo and Mpumalanga where

illiteracy

I

education on these particular ex-student combatants was troubling.
The
research in these regions

Township
I

was

specifically in the

the scope

decided to focus

and lack of access

6.

my

to higher

of the

site

Mokopane town and Mpumalanga

situated not far from Pretoria, the capital city of South Africa.

used purposeful sampling (Merriam, 1988) because of what

discover, gain sight of, and understand in these respective regions.

interviewees was 22.

were helpful

Members of political

in identifying those

organizations in

interviewees

who would

I

My

wanted

to

sample

size of the

Mokopane and Mpumalanga

be more than willing to take

part in the research process.

I

reviewed

articles

some documents such
the

PAC

such as Mogabolo and The youth league from the

as letsetse, and

Frank Talk from AZAPO.I

also read

ANC

and

documents of

such as Azania Combat Azania commando, Azania news Lehadima and Izwe
,

,

Lethu. Policy documents of these organizations including constitutions and position

papers regarding the student militants were also helpful

plight.

I

in

shedding some

light as to their

also attended seminars arranged by organizations on issues affecting them.

The survey questionnaire helped

in getting qualitative data

on

my

informants on

items such as the completed level of schooling, current employment, family background.
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age, and participation in the struggle against
apartheid. At least 250 survey questionnaires

were distributed

to

NGO

s

such as the Mokopane Community Center,
Professional

Educators Union (PEU) and the Congress ot Democratic
Teachers’ Union

Out ot

these,

1

8

1

of them were returned for analysis.

Immersion

Limpopo province
had not changed
the

first

(COSATU)

that

much

(the region

since

I

into the research

where

conducted the

I

last visited

first

phase of my research)

South Africa. This was

elections for a democratic South Africa, a period that

in

1995, a year after

was characterized by

a lot

of optimism, especially on the part of the exploited Black majority. Bantu Education was

on the verge of being scrapped and replaced by a democratic form of education. The
country was in a transitional mode. Despite
in the

townships were

especially

when

struggling to be

still

neglected. People were

they observed, on a daily basis,

employed

after their hard

Most of the ex-student
and the building of small
retail stores

difficult to

these changes,

all

mushroomed

fathom

how

appeared

many

not motivated to go to school,

many of their educated

peers

still

earned degrees.

were only called businesses by name. These

every nook and cranny of cities and townships.

these

schools

militants indulged in the formation of micro-credit outlets

retail stores that

in

still

it

made some

profit, as

It

was

most of their owners sold one similar

item or product and were only about a mile from each other.

The scramble
struggle

to capture the attention

on these up and coming businesses.

of the would-be customer was a daily

It

was

difficult for

me

to

choose the shop

should buy from. In terms of not appearing to be favorable to any of them,

65

I

would

I

try to

buy some food items from

money

all

of their “stores" This meant

evenly, buying a bag of tomato from the

first

that

I

should distribute

outlet and another of onions

my
from

the second and potatoes from the third.

Most

ot these business enterprises

problem during heavy

rainfalls.

politicians were, especially

compared

was not uncommon

in

dusty streets that posed a

One almost wondered what

when

to those in affluent

were located

the duties of the local

the roads in these townships were

unpaved and muddy

neighborhoods and townships inhabited by white

to be lured into

buying some item you did not really want

folks.

in

It

most of

these shops or businesses in the townships.

I

you would do only

his

to contribute to the well being

entrepreneurs and businessmen and

kind ot profit

at the

women, and

to

make

end of the day. The new constitution

of these small scale

sure that they at least have

in the

some

country urged them to

explore their entrepreneurial skills and asserted that everyone, irrespective of their color,

can be successful

if

they liked. But these promises of “untouched heights" were not really

followed by firm commitments from the government that would empower the Black
majority and

were

left in

make them

viable and respected entrepreneurs in the country. Instead, they

the streets to fend for themselves.

What was even more

known

for

its

debilitating

was

the fact that the department of labor, well

promises of forming self-help projects

to help these business outlets into

more

viable micro-credit structures. All these

observations proved that the economic struggle
squalid conditions of our people

see

beyond the humor

left

in the country, did little, if nothing,

in this

an indelible pain

country was far from over. The

in

my

heart.

that these people exhibited in the streets

66

It

took a foresight to

of the ghettoes as they

went on with
that ate

away

their daily business to

into their hearts

make ends

and minds and

meet, to understand the inherent
problems

their resolve to

emerge as

victors under such

trying times.

I

he sheer strength of these people to survive shamed
those

who wanted them

to

perish into perpetual squalor. All these “business” outlets
sent a powerful message that

people actually needed

real jobs.

lor libeiation in the country.

who

held power, and those

benefit from the

1

They too wanted

his

enjoy the

fruits

of the much fought

freedom should not only be the prerogative of those

who rubbed

shoulders with big industries. They wanted to

new democratic South

government and whoever was

to

Africa as well, and were also eager to

in position

show

the

of power, that their dignity would not be swept

away.
1

he Bantustan regime

unemployment and
them

my

many

legacies of impoverishment, hunger,

lack of development that

in this part ol the world.

conducting

left

Before

field-research, there

1

it

came

will take

into an area

to

make

sure that

all

of them were

contract to the tune of millions of

project. Instead, the

easily eroded during

township

They

I

visited.

benefit

where

tarred.

won

This company,

were many

I

was

that are

meant
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in

my

Limpopo

told,

days

(the

was awarded

tar that

of corruption

trust they

to give contracts

a

for this particular

small slabs of

stories

Local politicians are gradually losing the

from shadowy deals

spent most of

Rands (South African currency)

rains. In fact, there

to eradicate

a tender to clean up the streets

company just smeared roads with some
heavy

1

were rumors of a company based

northern province of South Africa) that successfully

and

many more decades

in

were
every

once enjoyed.

and tendering projects

to

themselves and their

townships and are

now

allies.

Some of these

politicians

constituencies that elected

made

left their

abodes in the

staying in affluent neighborhoods especially
in towns and

This, against the wishes of the people

actually

have since

them

into power.

who

argue that they should stay

The exodus of these

local people in the townships feel betrayed.

cities.

in

politicians into cities has

These opportunistic

politicians

only needed people’s votes for their selfish gains, as opposed to
helping them in thenlight against hunger, illiteracy,

was even more

insulting

was

unemployment and ignorance

the

way

politicians to steal the people’s votes

in

in these townships.

which the government

and cross the

What

unilaterally allowed these

political floor to

any

political

organization of their choice, in spite of representing the mandate of organizations whose
tickets they used to get these respective votes that put

Many
reminded

me

children

still

them

attended schools under trees. Their dilapidated schools

of my days as a high school student where

classrooms, running water

into power.

in

we

did not have lights in our

bathrooms, and no glass windows. Plastic bags and planks

usually formed buffer zones between raindrops and us during heavy rainfalls, in our

classrooms. Getting hold of textbooks for our subjects was
students

would share one textbook just enough

contents thereof, only to pass

The

situation in

days of apartheid.
enjoy the

that

fruits

It

it

on

most of the

was

clear that

to another

we

still

At

group before

we

could finish reading

to

go before everyone could

of their long and arduous struggle against oppression.

to divide black

it.

changed much from the early

have a long way

as a

least 5 to 10

have a general knowledge of the

rural schools has not

Limpopo was formerly what was known

regime so as

to

difficult.

It

should be noted

“banana republic" formulated by the

people into ethnic enclaves. The region was called Lebowa
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(wh.ch means “The North”

in a Pedi

language spoken

by Chief Phatudi, a stooge of the former
Balkanization of South Africa was
divide- and- rule strategy

was

of black people. Along with

racist

common

in

Limpopo province) and was

South African government

at that

led

time.

especially during the late 60’s and
70’s. This

resorted to by the regime to frustrate the
bargaining

this balkanization

came

power

acute stultification of the

development of these regions.

The government could not

care for these ethnic enclaves any longer since they

were declared autonomous and were then

in the

hands of the

chiefs.

These chiefs were

only given a meager annual budget to develop their homelands along cultural
and ethnic
lines while big cities

and “whites only' provinces were given financial stimuli

economic development. Mpumalanga, another region where

I

conducted

my

for

research

(about 400 miles from Limpopo) was similar in conditions.

The same
street

traces of hunger,

unemployment, and

corner of the region. Most of the schools were

of apartheid

rule.

illiteracy

still

well-known

township called Kwandebele,

power

to

many

every

as dilapidated as during the days

politicians with the idea of getting elected, as well as

enriching themselves with funds belonging to the masses.

in a

felt in

There were also stories of politicians embellishing themselves through

their associations with

up

could be

I

As

I

made

my rounds

in a

heard stories of how some local politicians were caught

struggle between the traditional chiefs and the mayor. This fight, according

residents, contributed to lack of

to tackle serious

development and robbed them of the opportunity

problems resulting from lack of adequate schools

challenging and tough their economic conditions were,

most of the students

to

continue with their learning
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I

in the region.

was heartened by

However

the resolve of

in these dilapidated schools.

Most

of

the regions that suffered a lot under
apartheid were

Kwa-Zulu

Natal, Transkei.

Bophuthatswana, Lebowa (Limpopo), Venda,
Ciskei, and Kwandebele. All of
them were
ignored because they were designed to be
homelands of black people.

Dilemmas

As

a former

human

in the research process

rights activist

and a

political prisoner,

I

thought that

1

was

automatically qualified to embark on this sensitive
research in these regions because

I

considered myself an “insider” into the experiences of
the ex-student militants or

who formed

combatants

their perceptions of

me

struggle for liberation.

ago when
time,

I

I

was

the corner stone of my thesis statement. Little did

had drastically changed from when

They no longer viewed me

human

active in

was laced with an

alarmed

to

discover that

I

rights activities

insider —outsider

was

also

the

I

I

know

that

fought alongside them in the

same way they did about 12 years

and a member of AZAPO. For the

first

problematic ol doing research, and was

viewed by many of the former comrades with

suspicion.

Some

ol the combatants

I

interviewed argued that

because of my academic achievements and the

was mistrust
the

in

what

that

my people

be such a doubt on what
country.

I

sensed that

dawn of democracy

I

was doing. Some of them thought

I

American government. This made me

embarrassed

fact that

I

I

felt

I

feel guilty for

I

was no longer

was
I

staying in the U.S. There

might have been working for

my

achievements and

was disconnected from them. The

was doing made me

was considered

feel like

part of the

in the country.
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part of them

fact that there could

an “illegal immigrant”

in

my own

system that has failed them since the

Their suspicions of me were heightened by
the fact that

my

doctoral degree. This

political activists in

was a

rare

work.
ol

my

I

was able

to

was now studying

for

achievement on the part of former combatants
and

South Africa. In most cases,

authenticity and political value of

I

my

I

spent a

research, than to

team up with those

activists

who

absence Irom South Africa. They were helpful

lot

of time trying to clarify the

embark on

the nitty-gritties of

kept in touch with

in

paving a

way

me

for

these years

all

me

my

so that

I

could have successful interviews with these participants.

I

was able

to set

up dates for

my

interviews and to invite

gatherings. This helped to re-establish the trust they had with

I

also noticed that

many of them were becoming more

me

many of them
before

I

left

for social

the country.

relaxed and willing to share their

concerns and frustrations.

I

was

also fortunate to review

Reconciliation Committee

(TRC)

dissertation.

These documents,

concretizing

my research. The

to

some of the documents from

which

fliers

I

dedicated a whole chapter in this

and paper cuttings

libraries

I

needed. The format of

my

(clips)

were very helpful

in

of The University of Pretoria as well as the

University of the North were so helpful in making
materials

the Truth and

me have

access to

some of the

interview took the following;

One-on-one Interviews

One-on-one interviewees consisted of participants ranging from 25 to35, 35
45,45 to 50 years of age. This age category included
during the 70's and the 90's.The
Province) since this was

my

first

15

many who were

were interviewed

in

to

politically active

Limpopo region (Northern

place of arrival in South Africa; while the other 10 were

interviewed in Gauteng (Johannesburg).
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Out of the 25 interviewees,

8 ot

them were women.

All participants

were

interviewed individually. They responded to
questions in spoken form as this was
the best

way of gathering more

information from them.

I

also recorded their interviews

video-tape (Cam-Coder) and tape recorder so that

responses

its

own

at

a later time during data analysis.

came

recorder. This

in

handy just

It

I

on a

could be able to retrieve their

should be noted that the Cam-Coder has

in case

another tape ran out of battery, or was

unable to clearly capture the entire conversation that was going
on.
I

also interviewed 2 leaders from the Ministry of Education
(both regionally and

nationally),

and teachers trade unions such as The Congress of South African Teacher's

(COSATU)

Unions

and the Professional Teacher's Union (PEU) so as

to

have

their

views

regarding the group under study.

These interviews were basically informal and unstructured so
participants

some room

for flexibility

as to allow

and relaxation. However, the focus of the

discussion centered around the following; the impact of the present educational system on
their lives, their aspirations

and

that

in the

of their children, their suggestions

ex-student militants

is

much

at ease.

new South

in as far as the

Africa, their envisaged future

improvement of the

lives

of the

concerned.

The interview took
very

and yearnings

the

form of conversation so

However, there were

a lot of divergent views as well as contradictions

as to their vision and goals of the liberation struggle.

echoing the goals of their respective

that these participants should be

It

was evident

political organizations.
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that all

of them where

I

maintained anonymity of the interviewees.
Pseudonyms were used to protect

their identity.

Highly structured questions were avoided since they
have a tendency

to

limit flexibility.

Focus group
I

then created a focus group that involved former combatants of
the Azanian

National Liberation

Army

(AzanLa), a military wing of the Black Consciousness

We

Movement, and Umkhonto

Sizwe, the military wing of the African National

Congress, to discuss some of the themes that emerged from the interviews. The purpose
of the focus

how

group was

to gain insight into

the leaders can help in

problems

that these

combatants are facing, and

overcoming them. These themes were

identified

from the

one-on-one interviews already conducted.
Six people were targeted to our discussions. The focus group consisted of two

combatants from

MK and four from AzanLa. Most of the M.K. soldiers (Umkhonto We

Sizwe) did not see the need

to

be part of the focus group as they were part of the national

defense force. The AzanLa cadres

amalgamate

felt

the need to participate since they did not

into the national army.

The Black Consciousness Movement
process, that the

army was

the transitional process

still

believed, at the time of the amalgamation

controlled by the former apartheid commanders, and that

was not convincing

to the people

on the ground

that

it

was

leading towards a genuine liberation of South Africans. Discussions were conducted in

English and an indigenous language.

I

was able
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to transcribe their responses since

I

am

fluent in English,

country.

and Pedi, a language used especially

The interview took place

in a

secluded room

in the

at the

Northern Province of the

Mokopane Community

Salient points explored by the focus group
included, but

were not limited

Hall.

to the

following;

•

•

•

How the
1

present educational system impacts their lives,

heir aspirations, yearnings

and

frustrations,

Their envisaged future and that of their children

(if

they have, or will have, any) in

South Africa,
•

Assistance from the government towards their inclusion into the
socio-economic

Mainstream.

The findings

resulting

from the focus group were merged with

that

of personal

interviews because of the similarities of the themes that emerged. These themes were

then collated with the help of the Principal of a local high school

(Mokopane) township. The
ol the

themes

in

Mahwelereng

principal helped in validating the authenticity and relevance

to the research questions.

recorded tape and were also assembled

Themes were compared and examined from each
in their

proper sequence. Responses that ran

concurrently (or side by side) and sounded similar were reduced to one theme.
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CHAPTER V
CHALLENGES FACED BY THE GOVERNMENT
Presentation oi data and analysis
In this chapter,

I

present the data ot the participants and their
response to the

plight of the ex-student combatants and issues
of
their

economic mainstreaming.

concerns relating to the apartheid struggle and

self-sufficient livelihood in

I

in their

am

its

vision and the reconstruction of a

impoverished communities. All the participants are Black.

also highlighting the general tensions and agreements
that they have

conversations and contradictions emanating from the

unfolds

in

also outline

I

way

shown

they see the future

South Africa.

Profile of participants

Twenty two

of the participants

were interviewed. From

this

number,

six

were

part

of the focus group while sixteen were interviewed individually. Eleven of those who were
interviewed belonged to the Black Consciousness family

AZANLA)
and

(i.e.

AZAPO,

BCM and

while tour of them were non-partisan. The remaining seven belonged

its affiliate

to

ANC

organizations.

All of these participants hold similar views concerning the educational system in

South Africa and
former

it

can be changed

to benefit

political activists in particular. Their input

alternatives

and a way forward

also a mixture of

those

how

whose

in

was highly

in general,

and the

beneficial in formulating

shaping the present curriculum in the country. They are

some combatants who were

material conditions

South Africans

still

need

able to succeed in the present system, and

to be redressed.
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Biographic Profiles of Respondents

Albert
of the

a

is

member of the Pan

Azanian People's Liberation

He was wounded

in a

Africanist Congress

Army (APLA),

(PAC) who was

the military

also a cadre

wing of this organization.

skirmish between his unit and the South African
Defense Force

in

1988.

Dan

is

presently the director of education in

He was amongst

Province).

mutual cessation of armed
African regime.

He

is

those people

hostilities

who were

Limpopo province (Northern
repatriated from

Botswana

after a

between liberation movements and the South

also a co-founder of the Black Consciousness

Movement and had

the opportunity of working with political activists such as Bantu Steven Biko.

Dikeledi

Township

at

is

a time

an entrepreneur

when

in the

segregation

was

Mokopane

area.

She grew up

in

Mahwelereng

the order of the day. She learned the skills of

business while she was working for a local hotel in the township around the 1980’s. She

was unable

any formal education because her family could not afford

to get

to take her to

school.

Dineo

He

is

is

a professional teacher

who was

also a Principal of a secondary school in

Azanian Student’s Movement (Azasm). He
student, and decided to be part of those

Florence

is

who

detained under the state of emergency.

Limpopo. He was a member of the

learnt

more about Bantu Education while

protested against

it

especially in the 80's.

a teacher at a secondary school. She started teaching in 1984. She

currently attending afternoon study groups with

Higher education.
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a

some of her fellow

teachers to attain

is

Francis
in the

also a combatant ot

is

country while also in exile.

political activities.

liberation

He was

movements

Frank

AzanLa. He was engaged

He was

released

at a

subsequently arrested with other cadres, for his

time

He

in the country.

in military insurgencies

is

when

the government

now working

for a local

a combatant ot the Azanian National Liberation

is

the Black Consciousness

high school student.

Movement. He was engaged

He was

was negotiating with

NGO in the area.

Army and

in student politics

a

frequently in and out of South Africa fulfilling his duties
as a

and a

political activist.

accord

when

other combatants were being repatriated with the help of the

Human

member of

when he was

fighter

(United Nations

a

He came back permanently

on

into the country

Rights Repatriation Commission) in 1992.

He

is

his

own

UNHCR
presently self

employed.

Johanna
liberation.

is

currently a

businesswoman who

She was expelled from the University

also took part in the struggle for

for her participation in student politics.

She was arrested on several occasions, and was forced
of her

to

go underground because of fear

life.

John
the state of

is

currently a medical doctor in the

emergency

Limpopo

region.

He was

for taking part in the struggle for liberation.

He was accused of

supporting and harboring cadres of the Azanian National Liberation

Pan Africanist Congress (PAC) and Umkhonto

Melodi

is

a retired professor

who was

Teachers" Association that was vocal

in

We

Sizwe

detained under

Army

(the military

(AzanLa), the

army of ANC).

instrumental in the formation of a

challenging the system of Bantu Education,

introduced by Minister Hendrick Verwoerd

in 1954.
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He was

fired

from teaching

for

advocating a democratic system of education,
and then went into exile
the apartheid

government was

Mmabatho
commander of the

is

intent

a founder

on assassinating him. He

is

now

a writer.

member of the AzanLa. He was made

forces as from 1982.

He

after realizing that

the deputy

spent over 20 years in exile training and

conducting armed insurgencies. This meant spending sleepless
nights trying

army

ot the South African regime.

Phuti

(AZAPO). He

is

is

He

is

evade the

to

now unemployed.

presently an activist and a

member of the Azanian

also a former combatant of the

People's Organization

Azanian National Liberation Army. At the

height of repressive rule in South Africa (between 1980 and
1990), he took part in

organizing underground cells for this liberation army in order to oppose and fight
the South

He

African Defense Force.

is

now

of “ Outcomes Based Education"

Mpho

serving in the committee responsible for the introduction

at

various institutions of learning.

presently works as Mayor.

He was

instrumental in the formation of Youth

Organizations of the African National Congress called

He was

ANC

youth Leagues during the 80's.

detained under the state of emergency for 5 years (1985-1989).

committees of the

ANC

is

ANC

an attorney

People's Organization

in

He was

the country, and served in

Limpopo
the

province.

emergency

is

He was

a

also

member of the Azanian

Azanian Students’ Movement while a student

at the

instrumental in organizing boycotts on Bantu Education in

many advocacy groups whose

plight of the oppressed and denigrated in South Africa.

the state of

He

many

structures in various townships in the province.

(AZAPO) and

University of the North.

served on

before he could be arrested under the state of emergency.

instrumental in strengthening

Naledi

He

for daring to

show

intentions

He was

were

to highlight the

later arrested in

his discontent against apartheid.
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1985 under

Nelson
the 70

s

country.

also a

is

because ot

He was

its

member of AZAPO. He

clarity

when

came

it

to

says that he joined this organization

demonstrating against racism

also sent to jail under the state of emergency
in 1984 and

in

in the

is

currently

unemployed.
Phuti

is

member of the Pan

a

Africanist Congress

(PAC) and

a former combatant

of APLA. At the height of repressive rule (between 1980
and 19900), he took part
organizing campaigns against the regime.
of

an American

Pule

who was
is

the South African

a

in

He was

also arrested for taking part in the killing

South Africa on a peace mission.

member

ol the African National

Democratic Teacher

s

Congress and the regional secretary of

Union (SADTU). He was an organizer of the

African National Congress’s youth organization called
Province.

He

is at

in

present representing those teachers

ANC

youth League

who have

in the

Northern

grievances against the

department of education.

Sipho

is

1980 and sentenced

a former political prisoner.

to five years.

Azanian People’s Organization

was

the region.

He

is

in his

Lebowa

also tortured by the

He

He was

detained for his political activities in

served as the branch (chapter) chairperson of the

township before and

police in

after his release

Limpopo while campaigning

for

from prison. He

human

rights in

presently unemployed.

Solomon

is

a pastor

stance against apartheid.

family stayed

helped him to

in

come

He worked

township.

in this

Methodist Church

whose son was

Upon

killed

in

1982 for

as a migrant laborer in Johannesburg while his

retirement, he went and trained as a pastor of the

South Africa. He says that

to

by the apartheid regime

this

gave him a peace of mind, and

terms with the death of his son.
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his

Steve

is

a friend ot Albert

who

presently a co-manager of the

is

project in Gugulethu. Both of them were
accused of killing an

Amy

Amy

Biehl

American by the name of

Biehl in Gugulethu while on her internship.
They are both combatants of the

Azanian People's Liberation Army (APLA).

Thabo who

is

now middle

aged, has been a political activist as far
back as 1969.

from the early days of the Black Consciousness Movement
founded by the
Steven Biko

who was

killed in detention in 1978.

formation of student organizations

He was

Thabo was instrumental

in various LIniversity

campuses around

the organizer of the South African Students Organization

founder of the Azanian People’s Organization

He

left

the country in 1983 and later

apartheid regime un-banned

committees

that are

the country.

(SASO) and

the

in 1978.

came back

to

South Africa

in

1992 when the

liberation

movements. He

sits in

many

charged with designing curricula for adults (Adult Basic Education

and Training, herein referred

amongst

in the

organizations so that there could be negotiations

all political

between the government of the day and

Bantu

late

to as

ABET)

and Outcomes Based Education (OBE). Chief

his duties are to set out policies that can be relevant in the educational system of

South Africa.

Thando
She has

is

presently a lecturer at

a Bachelor's

Mokopane College of Education

Degree from the LIniversity of the North. She took

protests against Bantu Education and the creation of Bantustan

Africa.

She

is

in

Limpopo.

part in student

homelands within South

also married and has three children.

Tshepho

is

a professional teacher

whose

certificate

was revoked by

apartheid regime because of his participation in the struggle.
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He

is

the former

amongst the

first

people

was

who

launched the branch (chapter) of the
Azanian People's Organization. He too

arrested on

numerous occasions and was

teaching revolution to students".

while a

lot

currently

He was

tortured by the security forces for
allegedly

forced to skip the country for military
training

of activists were being swooped from the

employed by

streets

by the police and army. He

is

the government.

Analysis of data
It

should be noted that some of the participants do not necessarily

category of the marginalized and unemployed in the

them who took

part are the ex-student

liberation struggle.

I

hose

who

combatants

managed
peers

still

I

who

Africa.

who have been

are not militants also have an

insight into the lives of those combatants

development.

new South

fall

into the

However, most of

at the forefront

immense knowledge and

are presently at the periphery of

economic

consider their views to be authentic since they are part of the few

against

all

the odds to

find themselves

lift

of the

themselves out of the squalid conditions

who

many of their

in.

This process of data analysis entailed sorting out responses from different
participants. Their

priority.

comments were coded

for analysis

and then sorted according

to their

Responses from personal interviews and the focus group were intertwined and

interpreted as one

“chunk” of information.

I

have followed Creswell’s coding procedure

by segmenting the information and placing each theme on a separate piece of paper so
to

have a clearer perspective as

to response

as

by each of the participants, and varied

informants from the focus group as well as from personal interviews (see Creswell, 1988,
pp. 160- 165).

The information was then grouped according
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to the following

themes;

Problems and solutions

•

to integrating the ex-student militants
into the

•

Importance of adult basic education,

•

Concerns about constructing self sufficient livelihoods

for the

economy,

ex-combatants and

student militants.

1 his is in line with Creswell’s assertion that
qualitative writers should

saturate categories through constantly

comparing incidents with incidents

always

until

categories emerge and through the sampling of informants that
will lead to the

development of categories (Creswell, 1994,
real

names when

On

Pseudonyms were used

p. 156).

in place

of

transcribing interviews.

the failure to include ex- student militants into the

economic mainstream

All the respondents are in agreement that ex-student militants have been ignored

by the present democratic government. Thabo stressed

“it is

unfortunate that most of

these combatants and militants that fought for liberation in the country are

periphery of economic development.

He

now on

suggested that the government should have

projects specifically designed to alleviate the miseries they find themselves

went further

the

to suggest that the “ labor department, with the help

in.

Naledi

of the department of

education, should recognize those skills the ex-student militants have so that these could

be, in a

way, accredited

for purposes of

Phuti however, offered a

While he recognizes

that

employment.

new dimension on

the concept of the marginalized.

most of the students were denied the opportunity

because of their involvement

in this particular struggle,

most of the teachers who were trained during
since the education they imbibed

was so

he said “

it

is

to

go

to school

equally true that

the apartheid era, are also marginalized

inferior
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and denied them the chance

to

compete

at

an international

pedagogy so

level.

that they

They too need

to

can function well

Thando and Melodi alluded

be re-educated on issues of participatory

in the

to the fact that

new democratic system of education.

some members of the

vigilante groups and

armies of the ethnic organizations that were formed by
Bantustan leaders, and have been
vocal in supporting apartheid, are also marginalized from
the present system of

governance and the economic mainstream. This
acquire

skills,

is

so because they have not been able to

other than those of being soldiers, to function in a

These pose a

threat to the fragile

democracy

in

new democracy.

South Africa, he

said.

The

interviewee suggested that they too should be included (amalgamated) into the
army.

who happens

Tshephiso,

improving

their

own

to

be a former cadre, said “ the present leaders are too keen on

lives at the

expense of the impoverished masses. Most of them were

leaders during the revolutionary epoch. But since taking over office, they are abdicating

on helping most of their comrades who

He

are

also stated the following: Since

still

trapped in poverty.

was

I

repatriated back into South Africa

during the days of negotiations between liberation movements and the former regime,

was never

successful in securing a job. Instead,

I

am

poorer

now than

country for military training abroad. His organization rejected

South African Defense Force, arguing
alternative

was given

Dan

to those cadres

that

it

is still

who want

to

little

I

skipped the

be amalgamated into the

as racist as ever. Unfortunately, no

eke out a

also stated that ex-student militants have

criminals because the government has done

to

before

I

living.

become drug

addicts and hobos and

to bring self-esteem into their lives

by

giving them skills that would enable them to be employed. Recently, some members of

the

Azanian People’s Liberation Army (APLA) have been arrested
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for crimes ranging

from hijacking

to

bank robberies because these are the only

living under the present

little

APLA

into the

has been done to help those

suggested that the government should

South African National Defense Force

who do

set aside a

money
not

who

are 35 years old since the

to benefit only those

make any

who

are

become

He

soldiers.

that this fund should be

government only

all

to

to

some

said “this does

the oppressed into

of age during the darker days of the struggle.

younger ex-combatants are not considered

extended

set aside

40 years and over. Phuti

sense because the liberation movements recruited

their ranks irrespective

ironical that

combatants

not want to

fund scheme from which these

combatants can benefit. Phuti and John also believe
ex-student militants

can give them a

economic conditions. Though the government
has extended a

hand of support by including

(SANDF),

activities that

It is

therefore

be veterans by the present

government.
Sipho and Solomon believe that these people who are not part of the economic

development
majority.

Mmabatho

country are actually in the mainstream because they are

it

can drag them out of their miserable situation, they

realized that the South African struggle

in the

in the

therefore important for the government to bend over backwards to their

It is

level so that

people

in the

assert.

was not completed

Naledi and

to a level that all

country are enjoying the economic development of South Africa. They

concurred that South Africa

is

unfortunately, affected our leaders

based on a socialist

where individualism

actually a capitalist society

whose

rhetoric during the days of the struggle,

mode of production. “There was much

industries in the country. These industries,

of the marginalized and

destitute.

has.

But what

we were
we
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told,

are seeing

were

talk about nationalizing

would then
is

major

cater for the needs

an upsurge of a

new

petit

bourgeois class that

is

led

not bode well for those

by the former leaders of revolutionary
movements. This does

who

are

on the lowest ladder of economic
development simply

because their crime was waging war against the
illegitimate regime of apartheid.
“Unfortunately, Naledi argues, events have taken a
sharp turn

government
struggle.

I

is

afraid of associating with radicals

hey do not want

to

be seen courting radicals

most of these marginalized ex-students
leaders, will scare

away

who embraced armed
have since, made

it

who were

in

South Africa.The

supporting the revolutionary

who

support

leftist

ideologies, as

are presently doing. This, according to our

investors in the country.

An

all-out support

struggle under such trying times

to the top through the support

is

of these combatants

a scary thought to elites

who

of the very people they are

marginalizing today.

I

hando and Dineo believe

of the liberation armies
their military

camps

is

who went

that the recent demonstration

to the

of cadres and combatants

border of Swaziland to claim to be returned to

proof enough of the growing dissent

among them. “They want

to

be heard. They want to be helped. They too, want to be encouraged by the government by

way of aiding them towards

a brighter future, say

Tshephiso further argued

that

farming as they were given farms

to

Tanzania and Zambia. Some went as

most of these combatants are actually good

develop while

and play a

Thando

camps

in

in countries such as

them farms on which they can

part in the production

entire African continent.

in

far as India to learn Agricultural science. “It

surprising that the government cannot give

their skills

Thando and Dineo.

is

start utilizing

of food for the country and possibly, the

also supported this initiative by saying that her college

of education has recently been changed

to a

multipurpose center where adults are taught

85

to better their skills

through adult basic education and training.
These adults are trained

in

the fields of electrical engineering,
welding and upholstery.
1 hese are the skills that

have been undermined during the era
of apartheid. She

says that “ apartheid education was prone to
promote academic achievements only, to an
extent that those

worthy

who were good

to contribute

I

in

manual labor were seen

as unintelligent and not

towards the economic development of our society.

hando finds

this

method

to

be invaluable especially on those

who were

systematically marginalized from the economic mainstream. Her
notion tallies with

Tshephiso and Thabo’s emphasis on what they

call “the freeing

department of labor. Tshephiso argues

department of labor has taken into

that the

cognizance the importance of accrediting those
society.

He

further states that

have been approached

to set

areas,

and as a

have been looked down by the

most of the companies, especially

up training “camps”

“These schools, or camps, are aiding

many

skills that

result, liaise

for

in

many

in the area.

who

stifles the

province,

are gifted in

with the minister of education so that their

in turn

skills

can

help the students to

industries around the country, he asserts.

This

Limpopo

in identifying those adults

notes that the government has been reluctant in sponsoring

were created

in the

would-be workers.

then be recognized, thus leading to certification which will

seek employment

of manual labor" by the

However, he also

some of the “camps” which

progress that has already been initiated by his

department.

Albert

,

Steve and Phuti consider themselves lucky since they are

now managing

a

viable project in a township called Gugulethu. This has helped them to evade

unemployment and hunger. Both of them have been sentenced
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to 14 year for participating

in the killing

of an American Fulbright scholar. The
Truth and Reconciliation

Commission pardoned them

after they

asked forgiveness from the parents of
this scholar.

Albert and Steve also lament the fact that the
present government, while

democratic enough,
student militants.

doing

is

address the plight of former combatants and
ex-

little to

They suggest

”1116

labor department, in conjunction with the
department

ot education, should think in terms of creating

more programs

that will be helpful in the

formation of jobs for the marginalized.

Dan and
are looked

country.

society.

Dikeledi added to this notion by saying that “ these ex-student
militants

down upon by many

Dan

believes

it

is

of our citizens

the duty of the

who climbed

government

to

the ladder of success in the

connect them

Frank and Pule believe that the government should identify

in the

wider

their skills so that

they can be sharpened for the market economy. This will be easier since
most of them

have acquired

skills other

On

than that of being combatants.

the need for adult basic education and Training

Thabo and Tshephiso share

the sentiment that adult basic education (ABE),if

structured well in the country, can benefit the ex-student militants

have readily recognizable

skills.

will not

that adults

have problems

who do

not otherwise

This means that there should be some adult education

centers around the country so that every adult

They believe

(ABET)

who

have a conviction about

in teasing out

aspires to go to school can be reached.

life

already.

what they already want.

A

facilitator in these centers

Facilitators should also be

able to form study groups, panels and forums that will aid in the speedy learning of these
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adults.

Encouraging these adults

to

go and learn new

towards sustainable economic development

They
especially

skills will

in the country, said

eventually contribute

Thabo and Tshephiso.

also stressed th e importance of participation
on the part of major companies

when

it

comes

to recognizing

some of the informal educational

skills these

adults are having. Tshephiso argues that
conventionalized institutions of learning should

be questioned when

it

comes

to adult learners,

institutions should be essential to

alike.

She also alluded

most of these ex-student militants and manual workers

to the fact that teachers

institutions should not be seen as "towers

command. The

and the building of alternative learning

who

who

take part in facilitating these

speak from the platform of authority and

teacher should guide the process of their learning since both
of them have

experience and knowledge that can be shared.
“In

some

instances, Dikeledi adds,

more experience than

learners had

has been proven that most of the adult

it

their teachers.

It is

therefore necessary that every

participant in the class should be equally valued.

Thabo and Frank

research should not lose sight of the fact that

not only those militants and ex-

combatants

who

instance, the

it

is

stressed that “the

are specifically suffering from the after effects of apartheid. For

government

is

inundated with problems of lack of infrastructures to an

extent that a lot of students are

still

holding their classes under trees especially in

townships and villages around the country. These people should be considered
marginalized too. Therefore, giving special preferences to these ex-militants when the
situation regarding the black majority remains poor

Sipho and Albert hold the belief that

Governments and teachers may help

all

untenable.

education

to define the
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is

is

about self-education.

procedure towards education. But

it

is

eventually up to these ex-student
militants to pull themselves up
so that they also can

reach the most unreachable heights.
to, at least, start

saying that

“my

somewhere

When

asked

in tackling these

department (of education)

is

if

it is

not possible for the government

pedagogical problems, Thabo answered
by
ready to address the problems of
the entire

country regarding the educational needs
of the people, and the ex-student
militants,
simultaneously. The formation of programs such
as Outcomes Based Education,
where
students are credited in terms of what they
have learnt (as opposed to top-down

educational approaches practiced by the old apartheid
educational structures), and Adult

Based Education and

I

raining,

is

proof that there

is

a desire by the government to rectify

these imbalances of the past.

Some of the

points

Thabo and Mabatho mentioned included

the following

priorities;

•

Eradicating illiteracy

•

Developing schools as centers of community

•

Upgrading schools,

•

Developing the professional quality of the teaching

•

Ensuring the success of active learning through outcomes based education,

•

Creating a vibrant further education and training system to equip youth and adults to

meet the

They

social

also

among

adults and youth,

and economic needs of the 21

acknowledged

the after-effects of war.

that

life,

force,

st

century.

most of these ex-student militants are suffering from

Most of them have been mentally and physically

affected.

They

not only need economic benefits. They also need constant medical care. Instead of

roaming

in the streets

and begging for money from the passers-by, the government should

89

build

them

institutions that will cater to their
medical

and economic needs. John and

Phuti considered the government to
have failed dismally in this regard,
and acknowledge
that these are

problems

that

might lead

Pule and Nelson believes that
these combatants.

The

entire

to dissent against the

is

it

government.

not only the duty of the government
to help

South African society has

to contribute

something

of these heroes of our times, he exclaimed.
Johanna and Florence exclaimed
fallacy to talk of

democracy and economic freedom when

to bring these about, are at the receiving

the people

who

honor

in

that “it

is

a

actually fought

end of poverty and marginalization. They

praised the formation of an organization called
“Khulumani” (Speak Out). This program

was created

to represent the rights

government

lor sulfering atrocities at the

The organization
that

made

the

money

is

of those combatants

who were

not compensated by the

hands of the apartheid regime.

presently suing

IBM, Anglo-American, and

other companies

a lot of money during the apartheid regime. Florence and Naledi
believe that
that will be paid

by these companies

forward and claim their position

in the present

John has also acknowledged

that

will help the victims

of apartheid

to

move

socio-economic mainstream.

most of his patients who have psychological

problems are former militants of the liberation armies. Most of them do not have the

money

to

pay

lor their medical fees.

However, he has taken

since they are heroes of the national liberation struggle.

He

it

also wishes that the

government, and the entire society could contribute somewhat
livelihood. “

The highest honor

educate, or give

and

efficient

them

skills that

that the

upon himself to help them

in

improving

their

government can bestow on these people

can enable them

way, he says.
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is

to

to serve the present society in a different

He was

supported by Francis

when he was made

to sleep in cemeteries, caves

forces of the regime.

Many of them
that the

He knows

a lot of cadres

government

is

actually not doing

in the rehabilitation

s elf-motivation

Francis says that he

is

something about
projects and send

in

in the

who went

enough

S elf-sufficiency a nd

very slow

and

he almost

lost his

his

untoward economic

them out

through the same experience.

to address their plight. “

Thando

feels

Through ABE,

of most of the combatant.

on the

part

of the ex-student militants

TRC

to

do

situation. Rather, he will continue to design

for possible funding.

He

notes that the government has been

providing assistance. “All our comrades

I

mind

bush, hiding from the armed

not waiting for the government and the

enriching themselves, he asserts. “

who

are in

power seem

hey are not willing participants

alleviating our miserable condition, despite the fact that

into

that

are psychologically disturbed because
of the effects of war.

government can help

the

who acknowledges

we

in the

are the ones

to

be

process of

who

voted them

power.

He
have taken

also concurred with the other ex-student militants that most of these leaders

political offices

Mr. Tony Yengeni, the

only to enrich themselves, as witnessed by the recent arrest of

ANC

chief whip

who was

recently charged with corruption

involving bribes he took from the arms manufacturing company. Florence argues that
revolutionary

are

now

movements were

in leadership positions.

able to teach and educate revolutionary intellectuals

Some of them were

who

trained in the area of combat,

mechanical engineering, politics and agriculture so that they can be self-sufficient and
self-motivated instead of relying on “crumbs from the government’s table.
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Tshephiso believes that they should

by the government

He

to assist them.

is

utilize

avenues that are already put

an ex-student militant

who

is

now

in place

a regional

councilor in the Drakensberg region. His
experience as a former activist and
a councilor
at present,

means

that every

their priorities right.

When

combatant and ex-militants can succeed only

asked about the level of crime that

the ex-combatants, he says “this

to join the

is

if

they can “set

perpetuated by

is

some of

unfortunate since the government urged
most of them

South African National Defense Force (SANDF).
This would help them earn

some money

as well as to

do what they have been trained

times of national crises. Pule

who

is

also a

for; to protect the

member of ANC and

country in

a former political activist

supported him.

He

is

presently holding a steady job with a teacher's union and feels
that most of

the combatants “have been given

problem

is

some

opportunities that they later rejected. Their

that they are not supporting the present national leadership of the
African

National Congress.

As

a result, they are deliberately boycotting

any offer made by the

government. However, Thando and Nelson had a different opinion. They believe the
present

wave of violence and armed

liberation

heists are

conducted by disgruntled cadres of

movements. “Most of them”, they argue, “have been

dealt a

raw

deal by their

instant riches

and

gratification,

leaders.

They
and

therefore believe that crime can bring

to be materially self-sufficient.

self-employed cadres also supported
necessarily want to

become

on the contrary, they want

them

Mpho, Frank and Francis who happen
this notion.

be either

They say “most of the cadres do

soldiers simply because they

to further their

to

were trained

in this profession,

childhood dreams of becoming lawyers,
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not

doctors, nurses, teachers, accountants
etc,

should be

set aside

by the government,

Dineo and Dikeledi believe
their self-pride, dignity

teachers

who were

that

so that

to cater for the educational

He

needs of these cadres.

actually denied these combatants
of

agrees with Florence and Solomon
that

and have been disqualified by the apartheid
regime

activism, have also been marginalized.

more schools

also believes, like Pule, that
a fund

unemployment has

and self-worth.

activists,

Mpho

He

for their

suggests that “the government should
build

more and more teachers can be employed. This

will

make them

self-

sufficient.

It is

where a

lot

unfortunate that the government

is

now talking

about reduction of costs,

of businesses and government parastatals have been sold

companies. This hampers the formation of programs

that

marginalization. Thelt, murder, robbery and rape, have

most of the combatants and ex-student
struggle tor liberation.

mechanisms where

He

skills

militants

therefore calls

can aid

become

were unable

to private

in alleviating

the order of the day since

to benefit

upon the government

from

to look at adult education

such as building, plumbing and woodwork

etc,

can be given the

necessary attention they deserve. Building alternative schools where these
taught can help those marginalized adults (and combatants)

unemployable. Melodi believes

that there

is

their

who

skills are

are unskilled and

something indelibly wrong with the system

of education today.

He

argues that this system has borrowed largely from apartheid education and

European education, and

stresses that

it is

about the perpetuation of classes. “Academia”,

he argues, “has become a reproduction of some

of workers for the

capitalist system.

He

sort.

It is

based on producing an “army”

also believes that the educational system in the
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present democratic country has

little

innovation and

machine without offering any new perspectives
Thabo notes

that the educational

it

is still

grinding the

same apartheid

for students.

system

still

hinges on western perspectives and

Christian norms, rather than emphasizing a diverse
approach, supports him. This diverse

approach will be beneficial

to all

means

will ultimately

that the

government

education that will work for

However, Melodi

all

still

South Africans because of its multicultural nature.
This

have

to

come up with

a philosophy of

regardless of color, creed, religion and /or ethnicity.

believes that there are precepts that can be borrowed from

the western philosophers such as the creation of the educational system
that develops the

mind, the body and the

spirit or the entire

personhood. This will give a sense

students, be they ex-militants or combatants that they are fully

them

to

human and

to all the

as such, help

grow. Melodi believes that the present marginalization of combatants comes

from these inherent

“Quick

conflicts

fix solutions

posed by the South African educational system.

where these victims

are offered correspondence schools and

resources, he says, “will not address the root course of the problem. These will never

inculcate a sense of self-worth, self-reliance and self-motivation on the part of these ex-

student combatants and the entire marginalized people in South Africa. However, he

acknowledges

that the building of adult learning centers

and the emphasis on outcomes

based education can be a stepping-stone towards the eradication of the

imminent
that

we

in the educational system.

Naledi agrees with

this

ills

that are

notion by further suggesting

should have an organized labor force that does not tolerate ignorance, but

constructive in challenging the government to do something about the educational system

in the country.

Francis said that

it

is

his duty as the director of education in the northern
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Province to create a learning culture that might
eventually yield
boastfully alluded to the fact that his region has
produced a

fruits in the region.

99%

He

pass rate of matriculants

(grade 12 students).

I

his

shows how serious Dan

is

in inculcating a learning culture

on behalf of the

historically marginalized people. Self-worth, self-sufficiency
and self-motivation will

remain

illusive if students are not nurtured well in these values.

that the

young men and women

mainstream should they be

problem of the ex-student
daily routines in town,

You

will see

left

will, in the future, also

you

homeless people sleeping

in card

that the

government has

to

is

is

not only an exclusive

“Look around you. As you go on your

will see destitute children

not only found in South Africa. The U.S.

means

be marginalized from the economic

unattended to.“ Marginalization

militants, they argue.

John and Florence believe

begging for money

in the streets.

board boxes, and of course,

reported to have the

come up with an

this

same problem

problem

is

too. This

overall strategy that will benefit

everyone, irrespective of their affiliation to any organization that claims to have fought for
liberation in this country.

Lessons learnt from data

Data shows

that there are

many

ex-student militants

ignored by the present democratic government. They are

economic development.

Participants suggest that the

now on

of the Ministry of Education and the Labor Department.
to establish support

the periphery of

government should have projects

specifically designed to alleviate their miseries. This can be

government

who have been

done through the cooperation

It is

also imperative for the

systems that can aid these combatants

who

unemployed. Those support systems include the formation of cooperatives
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are

that can be

wholly controlled by these combatants,
self-help schemes such as
small-scale
scale farming,

and adult education centers.

Another issue raised by the participants
marginalized,

to large-

we

should also include

all

is

the fact that

those people

when we

who have been

apartheid education. This will include the majority
of the people

who

impoverished and squalid areas around the country. The
ex-student

talk

of the

disenfranchised by
are

still

militants,

trapped

it

is

in

argued,

should therefore be seen as part of the impoverished.

Respondents also see the importance of adult basic education
and training

(ABET) schemes

in creating

an intelligent labor force. These informal education
schemes

will challenge the conventionalized institutions of
learning that are seen as the only

arenas of academy.

The ex-student

militants have been trained in the fields of electrical engineering,

welding and upholstery,

to

name

military training in countries

but a few, as part of the requirement to

which offered them refuge. These

government.
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skills are

fulfill their

neglected by the

CHAPTER VI
A QUANTITATIVE APPROACH TO DATA ANALYSIS
Introduction
In this chapter,

I

discuss the data gathered from a survey
questionnaire.

provide basic demographic data that helps to
situate

my

I

also

research group in terms of their

age, educational qualifications, family background
and their organizational and/or
political affiliations.

militants about

I

used a survey questionnaire to

what they saw as important areas

of the improvement of their

in

Mpumalanga and Limpopo

KwaZulu-

are

for the

views of the student

government

to focus

distributed from

November 20 th

to

terms

November 30 th

,

Natal, Western Cape, Eastern Cape, Northen Cape, Free State,
Gauteng

in these regions

1

in

region. South Africa has nine regions in total. These

North West and Limpopo (Northern Province). The survey questionnaire

(i)

on

lives.

The survey questionnaire was
2002

elicit the

I

disseminated

focused mainly on the following;

he level of education of the respondents,

Issues that prompted /inhibited respondents to go to school,

(ii)

(iii)

The contribution of the ministry of education

in the

improvement of education

system,

(iiiv)

(v)

The

alleviation of poverty in the country,

Membership

in

any

political organization,

and participation

Key demographics of the respondent
Out of two hundred and

fifty

in the liberation struggle.

population

questionnaires that were disseminated in these

regions, only one hundred and eighty one were filled and returned.
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Limpopo had

a return

ot

1

35 (75%) of questionnaires, while only 46
(25.41%) were returned

Mpumalanga. The survey questionnaire was
group under study. This

is

distributed

in

randomly without targeting

the

explained by the variety of respondents to the
survey. The

following table on page 86 and 87

an analysis of data based on respondents’
answers

is

from the above questions.

Out of the

1

81 respondents, 59

(14%) of them have

(33%) have an undergraduate degree, while 25

a Higher education diploma.

It

was found

that 10

Primary Teaching Diploma, while another 43 (24%) had standard

diploma (grade

12).

Those who had

Most
in

a Primary Teaching Certificate arelO

manual work accounted

in

(6%)

12

who had

.

Only

non-

for only 23 (about 13%).

ot the interviewed correspondents were between the ages of 50-59, accounting to 70

number (about 39%), followed by

old.

high school

ten, or

12 (7%) had a Bachelors degree and Higher Education diploma. Those

formal education and are involved

(6%) had a

a

1

7%

(about 30) of those between 36 to 40 years

Approximately 86.03% (154 respondents) are professional workers. This group

consists of those people

who

participated in the struggle and

still

managed

to get their

education.

Exactly

1

12 (63%) did not belong to any political organization

at the

time the

survey questionnaire was distributed. This could mean that they were no longer interested
in politics or that they lost

confidence

detained under the state of emergency

It

in the present

at the

government. 28 (16%) were

height of the liberation struggle while 150

should be noted that during the era of Bantu (apartheid) education, student teachers were made to study for

different types of certificates in education. Categories of these certificates were as follows:

Teachers’ Certificate (PTC) was meant for those students
This certificate has since been faced out.

One had

to

who were

The Primary

interested in teaching lower primary schools.

have standard ten (grade 12) or standard eight (what was

then called form eight) before enrolling for the course. The Senior Teaching Diploma (STD) and the Primary

Teaching Diploma (PTD) was meant for those students who were willing
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to teach in high schools,

and also

(84.27%) never experienced detention. The number of
those who never faced detention,
albeit higher than those

who were

detained

the diversity of respondents, and that there

at

some

was no

point, is satisfactory

enough

on page 96) indicates

and 50, followed by

25%

that about

39%

prove

deliberate targeting of the detained

combatants while seeking information through the survey
questionnaire. The
(figure 2

to

graph

first

of respondents ranged from the age of 40

range of 30 to 35 year olds. The

group that witnessed the struggle for liberation

in the 70’s

39%

proves that this

and 80's.

It is

is

the age

also this

particular group that took part in the struggle and ultimately ushered
in a non-racial form
of governance.

Most of them were

also detained under the state of

emergency and

terrorism Act during the 70’s and 80’s.

Figure!

:

Demographic
Riables

characteristics of the population

under study.

Number

Percentage

135

74.59

46

25.41

Province

Limpopo
Mpumalanga
Formal Education
B.Ed/BA
B.URIS
B.Sc

B.S.M.S

1

0.56

1

0.56

i

1.65

i

0.56

Continued, next page.

required grade 12 (standard ten) before enrollment, while the higher education Diploma

those students

who

were interested to teach at college level.
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(HED) was meant

for

Figure

1

,

continued.

B.A

BA

59

(Honors)

1

B. A/BED

j

32.78
0.56
1.11

B.A/ED
1

B.A/HED
BA/P rc

BED
DIPLOMA
FDE
HED

MBA
MED/JSTC
PTC
PTD
PTD.HED
STD 10

12
1

1.11

6.67
0.56

2

1.11

2

1.11

1

25

0.56
13.89

1

0.56

1

0.56

10

5.56

10

0.56

1

0.56

43

23.89

Continued, next page.
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Number

Percentage

Non-formal education

1

N/A

0.55

180

99.45

AGE
Under 24

3

1.66

24-29

15

8.29

36-40

70

38.67

41-49

45

24.86

50-51

30

16.57

60 and over

30

16.57

Yes

34

18.90

No

146

81.11

Student

Education

High School
Diploma

54

30.17

58

32.40

Graduate degree

67

37.43

Full time

151

84.36

Part time

25

13.97

3

1.68

Employment

None
Manual work
work

Professional

23

86.03

154

86.03

2

1.12

N/A

Political Organization

Member of political

Number

Percentage

67

37.43

112

62.57

Organization

Non-member
Took part in the

62

34.25

Did not

119

65.75

Detained

28

15.73

Not detained

150

84.27

struggle
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Figure

2:

Age

distribution.
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Figure 3: Percentage

of

respondents

in

Limpopo and Mpumalanga.

Limpopo

I

he following

that had to

is

Mpumalanga

the data that

do with poverty

was collected from

the

same respondents on

alleviation, detentions, alternative educational

economic development of the marginalized.
what the yearnings of the ex-student
educational system they envisage

what they have gone through and the

country.

ended questions whose answers were reduced

Most of the data was based on open-

to variables for computation. The

procedure included reading responses from the questionnaires

same two regions

(i.e.

system and

chose these issues because they categorize

1

militants,

in the

issues

that

were distributed

Mpumalanga and Limpopo). This procedure was
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in the

difficult in the

sense that these open-ended questions
had to be controlled for quantitative
analysis. This

meant

that

changed

I

had

to identify

to variables for the

themes

that

emerged from responses. These were then

purpose of statistical analysis.

Out of many variables
study and computed these on

that

emerged,

SPSS

chose the eight which were relevant for

I

my

software for categorization. These are
as follows:

Issues that prompted non-schooling, the
improvement of the educational system,
alleviation of poverty, peer advising

on those

still

going

to school, factors that inhibited

attainment of formal education, detention while in the
struggle for education and
participation in the struggle for education and the length
of detention.

Data on table
in

1

shows

that 53

(29.1%) of the respondents wanted to go

to school

order to develop their respective communities and to be exemplary
in their

communities. As table 2 shows,
having the opportunity

for not

Table

4.

To be

successful/A better

Issues that

20%

to

go

gives apartheid as the single most important reason

to school.

prompted school going
Frequency

Valid Percent

person

61

33.5

To be

exemplary'

45

24.7

Develop the community
No answer

53

29.1

23

12.6

Total

182

Respondents suggested

that the

96.3

government should create more jobs (9.3% on

table 3).
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Table 5.1ssues that prompted non-schooling

Frequency

Lack of money
Bantu education
Apartheid education

Imprisonment
No answer

V alid Percent

52

28.6

37
37

20 3
20 3

13

Total

7.1

42

22.11

182

100

Table _ shows us that apartheid education hindered a

lot ot

people from attaining

formal education.

Table

6.

The government and improvement

of the education system

Frequency

Campaign

Valid Percentage

against HIV,

29

15.9

Help the disadvantaged
Others

58

31.9

28

15.4

45

24.7

17

9.3

Missing value

7

3.7

No answer

5

2.7

189

100

AIDS

Educate/Build schools
Create employment

Total

25%

of respondents believe

that

it

is

through the building of more schools that the

government can improve the conditions of the marginalized
educating them, while 9.3% urges the government
(as seen

on table

3).
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to create

in the

country by

more jobs

way of

Table

7.

Factors that inhibited attainment of
formal education

Frequency

Percent
35

Poverty

65

Apartheid
Not interested
No answer
Others

48

25

19

10

40

21

Total

9

5

182

96

Missing
Total

It is

tact that the educational

people since

% of respondents (table 4) were not interested in attaining

it

was

62% blamed

system

in the

apartheid for

this.

Detained while

This can be attributed to the

country was not appealing to most of the oppressed

structured along racist lines and that

for military training or to

8.

4

100

remarkable that 10

higher education while only

Table

7

189

become human

most had

to

in the struggle for liberation

Yes

No
No answer
Total

Valid percentage

69

37.9

108

59.3

5

2.7

Missing

7

3.7

100

100

The cumulative percentage of those who were detained while
a

mere 37.9%, while

60%

were necessarily detained while

them were
by

were

not. This

in the struggle.

answers

It

should be borne

commanders. Alternatively, they managed

106

in the struggle

to the fact that not all activists

in

either in foreign countries only infiltrating the country for

their military

abandon schooling

rights activists.

Frequency

shows

"

to hide

mind

that

most of

combat when

told to

from the police during

1

endless raids in their homes. Figure 4
and 5 below further stresses the
point that most of
the respondents

blame apartheid and poverty

attaining formal education, and that the

projects in order to alleviate poverty.

were found

to

Figure

as factors that contributed to
the failure of

government should create more jobs
and

Those who did not answer

self-help

this particular question

have achieved Higher Education.
4:

Factors that inhibited attainment of higher
education

Missing

6 00

Poverty

Apartheid
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Figure

5:

Suggestions for poverty alleviation

Missing
21.0
11.0

No

Work

Job creation

Not to give up

hope while
under adverse
situations.

Farming
Self-help projects

This figure (5)

illustrates that the

government creating more jobs, and

majority of respondents would like to see the

to help the

unemployed

to create self-help projects.

Respondents also emphasized the government’s involvement

unemployed

especially in rural areas.

108

in

apportioning farms to the

CHAPTER VII
THE VOICES OF THE MARGINALIZED
Introduction
In this chapter,

I

cull the data obtained

from various interviews, focus groups,

survey information and discussions to highlight a consistent

set

of themes that emerged

on the problems laced by the ex combatants and the educational
recommendations

to

address them.

Three main themes emerged

that

context of the anti apartheid struggle and

discuss

I

its

at

length and critically review in the

goals and vision. First, adult education,

second, integration into the economic mainstream, and finally concerns about
constructing self-sufficient livelihood in communities. Tensions and contradictions

among

these three goals that only occasionally surfaced during the interviews give a

clearer vision of the objectives and goals of the ex-combatants pertaining to the

educational system and economic policies of the country.

On
The government
would

is

the economically marginalized

moving slowly

in creating educational institutions

benefit these historically marginalized people, but

it

student militants should also be active protagonists of their

There

is

which

also indicates that the ex-

own

education and future.

also an indication that the introduction of adult education schools will be

essential in redressing

economic imbalances

left

by the former apartheid regime. This

corresponds with Freire’s notion that adults are learners and that they have experiences

and knowledge

that

can be harnessed towards the betterment of society. This concurs
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with what

have discussed

I

in chapter one;

namely:

that

education should be able to

address problems of poverty, unemployment
and also encourage community based
cooperative projects.

Adult institutions can be relevant through the
emphasis of skill- based knowledge

where the ex-student
learn

new

skills or

lorce. This

would

militants

who

could not receive formal education, are
encouraged

to

use their existing skills and find employment in
the army or the police
in turn lead to the linking

of the educational philosophy of adult

education with educational innovation and the promotion of a
skilled labor force. Adult
education

is

therefore a step in the right direction. This will rectify the
problems of

millions of South African adults

who were

denied access to education during the days of

apartheid.

To

this effect, the

literacy training

and adult education

there are an estimated

13% of the

department of education committed
in

itself to the

provision of

order to rectify this past experience.

number of 5.2 million

adults

population. Respondents noted that

system could implement educational policies

it

that

who

As of now,

are illiterate and represent about

would be

totally

would have a

unprecedented

if the

significant impact

socio-economic situation of the poor, uneducated Blacks. They also note

on the

that the ex-

student militants are not the only ones suffering from marginalization (see Thabo’s

response on page 79).

Both the quantitative and qualitative data shows

that the

Black population

is

systematically isolated from the mainstream economy. Government policies are generally

directed towards the alleviation of poverty rather than specific sections of the

underpriviledged.

One of the

other issues raised in the data

is

that the school

system lags

behind

in as far as

economic and

changes are concerned.

political

It is

also noted that

revision of curricula takes years. In this light,
the government of South Africa

cautioned by

some respondents

time with the limited resources

against trying to accomplish so

it

much

was

in a short

period of

had. However, respondents are also
concerned about the

rising disillusionment and the social protest
that

may

erupt should the government not

speed up the process of economic empowerment.

Respondents also note

that the intervention

of the labor department can also play

a significant role in addressing economic imbalances
in the country. This can be done by

way of encouraging some major companies
be trained

in skills specifically

needed

to

open

after- work

schools where people can

employment. Trade unions and other labor

for

associations can also play an important role in this regard.
In supporting this point, an interviewee suggested that

as the Congress of South African Trade

I

rade Unions

(NAC TU)

Unions

should take part

(COSATU)

in the training

can enable them to be self-employed or be employed

These trade unions, according

to data,

can

liaise

in

major trade Unions such

and the National Council of

of the unemployed in

major industries

in

skills that

South Africa.

with the labor department to form a

strong coalition towards the eradication of unemployment in the country. Salient
the points stressed by participants include (but are not limited to) the following:

for adult basic education

and training, intergration

into the

among

The need

socio-economic mainstream,

and the construction of self-sufficient livelihood.

The need

My

for basic education

and traininu

research strongly suggests that recognizing the experiences of adults

is

important part of the re-education process of the society. This has been proven in

an

many

instances

some

by the

participation of adults in
“night-schools”

which have been introduced

in

centers around the country. In these
“night -schools”, adults have been
motivated

to learn

about and build from the

skills they already

have

in order to training

them and

prepare them for jobs.

By way of facilitating

this procedure, the

Department of Education has changed

former colleges ol education into technical colleges
where adults can
with

COSATU

s

ef torts to

train.

implement the “skills-development Act of 1998

This

is in line

that helped to

provide a constitutional framework that would devise
and implement national, sector and

workplace strategies

According

to

to

develop and improve the

COSATU,

Framework (NQF) with

its

this

that will enable

It

of the workforce.

could be done by linking the National Qualifications

envisaged goals of the provision of “leamership” that might

lead to lecognized qualifications.

and work experience.

skills

also urges

I

he Act

is

intended to bridge the gap between learning

companies

what

to contribute

workers and the other unemployed

to build

on

is

called levy-grants

13

their skills. This will

largely revolve around the training and recognition of prior learning and recruitment.

The

entire exercise provides a tool for specifically targeting

at

employment equity measures

those historically disadvantaged by apartheid.

Data collected from the participants also shows
business has contributed

1

Levy grants

are

scheme proposes

to industry training funds. 80%
will be

to

that all enterprises should

of this revenue

is

households

in

pay between

addition to earned income.

1%

The

and 1.5% of the worker’s payroll

then saved as funds to be controlled by employers and unions.

channeled to those programs that are intended

(Www.btimes.co.za).

South African industries and

the skills development of workers and the unemployed.

government services and grants provided

national levy grant

The grants

little in

that

to train the unskilled workers.

It is

worth noting

that

South Africa spends between

0% and 1%

workforce. This has led to the “skills-crisis”
the country
In supporting the

an article on

May

8,

move by COSATU,

2003

titled

"Arming old

is

on the training of its

experiencing

at the

the Mail and Guardian

newspaper printed

liberation soldiers with

new

tricks”, in

which Nozizwe Routlidge, the Deputy Minister
of Defense acknowledges
government has actually done

little in

moment 14

that the

addressing the needs faced by the
ex-militants and

combatants of the liberation movement.
The Minister asserts that while the government

is

doing everything

address the plight ol these ex-student militants and
combatants,

it

is

power

in its

to

also true that these

combatants were voluntary soldiers of freedom. Most of them cannot
be traced since they
laid

down

their

weapons and

also says that the

agriculture.

tenders

at

By

participated in other

economic

government has provided training

activities in the society.

in construction

He

and various aspects of

the end of this course, graduates are then given the chance to bid for

various government departments such as the restoration of clinics, schools and

hospitals in various regions in the country.

Most of them have been amalgamated
force's service corps through projects such as

in the

South African National Defense

“Umsobomvu Youth Fund (Youth

fund for

a brighter future)”, Center for the study of violence and Reconciliation, to re-skill them.

There

is

also an Act called the special pensions Act of 1996 that will be passed by the

parliament soon to achieve parity and fairness in the provision of state military pensions.
Clearly, authoritative and conventionalized institutions of learning do not

necessarily help these ex-student militants.

14

For more information on

this crisis see

COSATU

Most of them

are adult learners

policy on labor at www.cosatu.com.

who

should be

accommodated

into alternative learning
institutions. Adult education

manual workers, and also
maturity,

life

is

essential for the

for the graduate university
students. Adults have a definite

experience and goals, unlike the undergraduate
students

who

easily

fit

within the culture of the formal education
system. This means that most of
the adults can
also teach the teacher

However,

it

many

lessons about

life,

has also been shown that a teacher

and also make his/her job more
enjoyable.

who

fosters

group dialogue and

participates in discussion panels, forums, discussion
groups and panels can be an

effective adult educator.

While the Deputy Minister of Defense has
the ex-student militants,

is

it

face on a day-to-day basis.

replicated in

all

initiated steps to address the plight of

unfortunate that these do not address the real problems
they

My

concern

is

that projects

regions of the country so that they can benefit

The problem of economic

My

research shows that

alternative schooling systems

knowledge

like’TJmsobomvu have not been

it

is

integration

who depend on

to

that

was

etc.

have

deliberately bent

be changed by the present

democratic form of education, as postulated by

that values skills

to utilize prior

such as animal husbandry, carpentry

on disempowering the majority of blacks. This has

one

to formulate

where the “marginalized" can be taught how

been disregarded by the former apartheid educational system

A

the ex militants.

incumbent upon the government

to benefit themselves. Skills

government.

all

many

respondents,

is

the

of the citizens, and takes into consideration, those adult learners

prior experience as a foundation

upon which

to build their education.

It

has been recorded that the

many

militants. Since

augment
I

this

ANC did

not

manage

to initiate

did not pass Grade 12, the government
can

by encouraging them

to

go to “night schools”

programs

make

to attract

sure that they

for adult learning programs.

he marginalized represent the mainstream because they
are

in the

majority in numbers.

Therefore, the government has to set up, as a matter of
urgency alternative structures that
will be beneficial to this

There

group of people.

also a realization

is

capitalist country. Virtues

among

the ex-student militants that South Africa

government. This impinges on the labor sector’s agenda
that

may

development. This

whose

benefit those people

is in

who

are

that are favorable to the destitute

it

by the new

to nationalize

some of the

contrast to the campaigns of the former liberation

rallying cries were socialism or

the contrary,

in great part

on the periphery of economic

ownership of industries so as

to

it

is

into

power

implement economic policies

will

and economically marginalized people

seems the party

movements

communism. Many of the people voted

the African National Congress on the provision that

On

a

such as individualism and private ownership of the means of

production are part of a normalized discourse, legitimized

companies

is

adopting policies that are highly

in the country.

in

appease international investors. Colleges

favor of private

in

South Africa

should be changed to multi-purpose centers. Respondents also stress that education
should not focus only on academic work. Other professions that do not appear

“academic” should be encouraged

to

to

be

prosper as well.

Problems of self-sufficiency and self-motivation
Data from the interviewees and participants shows

were able

to teach

and educate revolutionary intellectuals

1
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that revolutionary

to

movements

be self-sufficient. They

should therefore be encouraged

to utilize this training in order
to survive in the

democratic country. Utilization of their
the government’s table.

militants

who do

It is

skills will

enable them not to rely on crumbs from

also noted that most of those combatants
and ex-student

not support the present ruling party have been
able to form micro-credit

unions and community projects as a

way

to survive in the present

than to rely on meager social benefits from the government.

have indicated

new

that these

combatants should

strive to

This will ease the burden of the government that has

socio-economic order,

Some of the

respondents

develop themselves economically.
to

focus on the development of the

entire country than certain groups.

It is

also noted that the

government has created avenues where these combatants

can be rehabilitated so that they can be fully integrated into society. The formation
of the
Truth and Reconciliation Commission

is

one such avenue

that

was formed by

government. The creation of “Khulumani”, a voluntary organization

of the combatants, has also been hailed as a positive step

problems faced by the ex-student combatants. Yet

I

that

most of the

criminal activities are exacerbated by

that represents

quest to address

most

many

argue that these are woefully

inadequate steps to address the deep socio economic

Research has revealed

in the

the

crisis

of this section of the society.

heists, car thefts, robberies

and other

many of the ex-combatants who

sorts

of

are not fully

integrated into society.

Most of them
programs

that

still

feel

worthless and unmotivated to participate legitimately in economic

have been designed by the government. This has a tendency

democracy and

the rule of law in the country.

to

undermine

Conclusion

The central point

problem of Black

I

seek to address in this dissertation

liberation a significant part of national

creation of equitable institutions of learning.

South Africa show

that the country

still

that are touted

has a long

way

economic mainstreaming remains

development policy and the

to

go

in

in attaining the goals set out

part in this survey clearly indicate

a mirage with the present policies

by the government.

Privatization in the country cannot

who

what extent the

The debates about education reform

by liberation movements. The respondents who took
that education for

to

is

meet the aspirations of the Black underclass

fought to bring about liberation. Their rights are denied because of the compromise

made by

liberation

movements

in the creation

of a neo-liberal democratic dispensation.

Francis (on page 87) argues this point further by saying that the leaders are not willing
participants in the process of alleviating the miserable conditions of the ex-student

militants.

There

is

so

much resentment and disappointment

Those who are optimistic about
It is

are the ones that benefit

from the present

status quo.

quite obvious that the education system in any country forms the backbone of

an economy. Investing

skills,

it

against the government.

in

both formal and informal education and training enhances the

motivation, knowledge and attitudes essential in socio-economic development.

It

is

equally true that education enhances the capacity for workers to have information and

knowledge about new technologies

that are essential in

moving

country forward. For the economy of the country to prosper,

to be

engaged

institutions.

in training

This will

and research

mean

that those

programs

economy of the

means

that are controlled

who have been
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it

the

that industries

have

by educational

historically marginalized should be

considered by the industry and the educational
institutions

to

be educated so

that they

can

play an important role in a democratic
system.

However, we should note the
economic policies of the country.

It

fact that education is not only

should also be about the molding of
the ongoing

socio-economic change that emphasizes economic
growth and

Marx

s

analysis (as

shown

earlier

about the shaping of

on page 47) exemplifies

social

development.

this point further.

He

argues

that education

can either serve the goals of the oppressor or the
oppressed. He further

states that

highly commodified and privatized to an extent that

it

supports the

An

is

mode

it

of production in a capitalist society (Sarup citing

only satisfies and

Marx, 1983.

p.13).

increase in educational participation of the economically
marginalized (be

it

the ex-student militants, the unemployed, and other classes
which are peripheral) will

ensure that there

is

ultimately

some form of productivity

in the country.

The financing of

adult education has a positive rate of return both on the part of individuals
involved, and
the country as a whole.

Marx

also sees adult education as a

modus operandi

in educating

adults to reach a revolutionary consciousness needed in any capitalist country.

The

financing of small businesses that have been set up by the historically marginalized

should be encouraged as

this will help

Economic growth depends

largely

them on

their path

on education and

towards self sufficiency.

scientific research.

necessity for economic and educational domains, to be closely related.

token,

we

There

By

the

is

a

same

should also be wary of the educational policies that are dreamed and conceived

by employers and governments because these can be highly disappointing. Most of the
industries (and governments)

would

like to tailor curricula in

terms of the needs of

monopoly

capital, rather than

of communities. This means

more subjects which do

that

not tally with their economic vision will be
sacrificed.

The market economy would more than
the

management of work

opposed

to the overall

likely

want

to see education tailored along

or career, accumulation of property,
and personal security as

development of communities. The educational system

that is tied

strongly to market production stands the chance of
creating havoc in communities as this
will lead to the “commercialization” of education,
instead of education for

During the 1960's, Britain and the U.S. committed themselves

economic growth through
opportunities. This

their policies

all.

to stimulating

of expanding the educational and socio-economic

was done by way of directing resources

to

disadvantaged areas and

adult education institutions and to allow a progressive education curriculum.
This
strategy can be

borrowed by South Africa especially when looking

marginalized and impoverished people

in

at the

needs of the

townships, ghettoes and villages. This will

actually help to bring education closer to the economic needs of the people.

Through adult education

centers, the marginalized

(namely the ex-student

militants and combatants) stands a better chance of proving that they too can be educated,

and

that education

is

not only the domain of an intellectual upper class. Those

that adults cannot learn are

when we

wrong and

are motivated

by

failure

and self-doubt.

It is

assert

only

realize that adults are self-motivated, life-centered, highly experienced and self-

directing, that

we

them

Adult education and training for the majority of people

to learn.

can

start

channeling our interests in the right direction towards helping

the radical restructuring of the economic, political, cultural and social

globe.

who

A more people-centered

social

is

also shaped by

life

around the

and economic educational program towards
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a

democratic form of education

economy should he seen
economic needs

poverty

in the

needed

in

South Africa. The reconstruction of
the

as a step in the right direction towards
addressing the social and

of the majority.

his is in light

I

is

of the

fact that

country manifests

economic

indicators in South Africa

itself in racial terms. Therefore,
there

deliberate

way of concentrating

mostly

black communities. The intervention of the government

in

all

efforts

still

show

that

should be a

towards the amelioration of poverty found
is

necessary

in

South

Airica to ensure the smooth running of the economy. Intervening
programs such as adult
education, child, or early childhood education, and linancial aid are
highly needed. This
will rectify

needs
a

what was caused by

ol the

must

the apartheid education system that

was

tailored to the

white upper class. Also, increased social spending on education for blacks

for the country.

1

he present education system should veer away from an education that was

geared towards indoctrination (the former Bantu education system) to an education

aims

to instill a sense

to the

of nationhood and equality.

A

that

national curriculum that can respond

needs of the people and the present ailing market economy can only be jumpstarted

by taxes, and the inclusion of the government and the private

it

is

becomes

vital in the

sectors, in

making sure

that

development of the country. The schools should be made arenas of

learning and the furthering of the struggle against ignorance, illiteracy, and

unemployment.
Another area of concern involves the concept of the gobalized market economy
that has

a

made some

new concept

inroads into the educational system in South Africa. Globalization as

has also

become

a landmark in deciding the future of education in South
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Africa. Dichotomies and distinctions
that have kept countries apart
are
sacrificed

on the

altar

now

of a globalized market economy that
advocates a

being

new

cultural

synergy between the North and South. This
market economy, highly controlled by

monopoly

industries largely found in countries of the
North are controlling and directing

what people should study, wear,

how

eat (as seen in the case of genetically
modified food) and

they should talk (as seen in the

and a dominant force
South Africa

in

in the world).

way an
This

English language has become a lingua franca

shift

towards globalization has largely affected

deciding subjects and curricula that are dictated by external
forces of

globalization

1

he school

in a globalized

market economy functions as a machine

that sorts out

human

beings that will be able to meet the demands of international industries.
Global

capital,

with

its

incessant labor aristocracy, has

managed

to

reduce citizens into good

workers and good consumers. The corporate model of schooling,

in

agreeing with Joel

Spring (1998) “led the entire world into exploitation and poverty”(p.9). Globalization
should also be compared to the earlier colonization of the world where, for instance,
English was seen to be the only language that would eventually civilize populations

around the world and Christianity as the religion
This language was used
especially around the 18

are institutions that

holds true in

many

still

in universities in India,

level but also

some Arabic

in

countries

Bombay, Madras

adhere to English as the language of the educated

Zimbabwe and Tanzania.

class.

It is

etc.

This

still

also

Africa dismissed indigenous languages as being barbaric and

Korsgaard defines globalization as reflecting a process

economic

Africa and

century. Indian universities in Calcuta,

universities in South Africa,

recorded that Europeans

15

th

to save the colonized.

permeate the

in

which

social, political, cultural
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social relations are not only linked at the

and environmental spheres,

to impact

on an every

primitive, and that to develop these
people, English had to be introduced
as a

medium

of

instruction especially in schools.

In

North America,

we have

seen

how

the native Indians

were forced

to

imbibe

English and the Anglo-Saxon culture, under the
guise of development and civilization.

The globalized market economy promotes schools

that adhere to virtues such as
Euro-

nationalism, described by Spring (1998) as a system that
views the world only

European

culture. In this

knowledge,

selectivity

in

terms of

market economy, education emphasizes commodification
of

and performance indicators. Unfortunately, education
under

globalization does not deal with issues such as

human

rights as well as

democracy and

political control.

Consumer democracy goes hand

in

hand with globalization and the so-called

free

market system, as emphasized by organizations such as the United Nations Children’s
lunds (UNICEF), United Nations Educational Scientific and cultural organization

(UNESCO), The
this

organization for economic co-operation and development (OECD). In

market system, schooling acts as a selective

the status of

some

children to the detriment of others while

them with an opportunity
children

elitist

social screening

who were

for

“upward mobility”.

It

at

the

mechanism

that uplifts

same time providing

also re-inforces the status of those

born poor, to remain poor simply because they cannot afford private

schools meant for the select few.

In conclusion,

we can

African government that
the country. This

is

it

discern from studying the economic policies of the South

will be difficult to address the

apparent

now

especially

when

the

problems of marginalization

government seems

to

in

have

abdicated on ideas of nationalization as espoused by the Congress of South African Trade

day

life

of a people.
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I

Inion and the South African

Communist

ANC government

bulk of the

Party.

These are organizations

that

form the

and which also waged a revolution
based on Marxist

principles.

Literature studied thus lar offers an
understanding of the nature of the revolution
that the ex-student militants

waged

in

South Africa. Freire offers us an alternative
way of

educating the oppressed with the hope that they will
cut the “umbilical cord" of

oppression and exploitation. Biko sees the importance of
Black Consciousness

in the

process of “conscientizing” the militants so that they can
wage a struggle for mental and
physical liberation.

He

sees the militants as the vanguard of revolution.
Fanon and Cabral

cautions against a colonial form of education and suggest that any
educational system

should stem from the history, ethos and pathos of the society. This
resonates well with
the struggle against Bantu education that the ex-student militants
have waged.

On

the whole, Adult Basic hducation Centers are essential in ottering avenues
for

those ex-student combatants

jobs

in the country.

(OBE)

who

are in dire need of skills that will help

them

to attain

These centers should be coupled with the Outcomes Based Education

structures that will help in the accreditation of skills these combatants already

have. Education

realities the

is

essential if

it

is

geared towards the alleviation of the stark economic

impoverished and marginalized

the ministry of education and that of labor,

addressing the needs of the marginalized

1

still

find themselves in

.It is

on

this basis that

urged to cooperate in the process of

is

who

are

composed of the ex-student

militants.

have found the critique of the South African education system by the ex-student

militants so compelling.

While some of them are caught up

in hair splitting ideological

differences as to what shape or form the educational policy has to take.
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It

is

also

interesting to note that

some of them would

not like to see themselves supporting
what

they call “a neo-liberal” educational policy
that

while some, especially those

who belong

is

dictated from outside the country,

to the ruling party, are genuinely
looking at

ways of effecting change by working within government
totally

structures.

boycotted the government are stating that revolution

Some have

country was betrayed.

explicitly stated that their revolution in this part
of the world

destroying the capitalist system and

Marxist doctrines.

and Freire

in the

Those who have

in its place, set

Some acknowledge

in order that the historically

assert themselves in the

new South

up a

was based on

socialist alternative

that curricula should include the

guided by

views of Biko

marginalized can be mentally liberated

in order to

Africa.

Summary
This book examined the views of the ex student combatants regarding the success

and

failures

of the liberation struggle in South Africa. Contradictions among radical

Blacks pertaining

to the present educational

system are also analysed.

participated in the anti apartheid struggle, there are those

divided between a liberal

left

who

Among

those

who

are today disagreeing and

position and a truly radical position with regard to

education and the economic system.

The book

also focused on the recommendations

made by

the ex-student

combatants. The recommendations were based on the themes generated from their
responses. These are the context of the antiapartheid struggle and

its

goals and vision, the

importance of adult education, intergration into the economic mainstream and the
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concerns about the construction of a self sufficient
livelihood

Some

of the respondents

models

ot education

feel that the

and

in various

communities.

government has abdicated on creating

alternative

reiterated the importance of adult
education centers that will

strengthen the skills of adults lor purposes of
economic mainstreaming.

My
is

that

it

is

concern relating

government and

to the

relation to the ex student militants

its

sowing the seeds of disaster by not expediting

the progress towards their

inclusion into the mainstream. This lack of inertia can
only be explained by the fact that
is

moving away from economic

policies that promised the Black underclass a stake
in the

wealth ol the country. This problem
industries that

would help

Paulo Freire
taught to read the

in

is

exacerbated by the speedy privatization of major

the impoverished and economically destitute.

who saw

word

it

adult learners as vehicles for change only if they can be

order to change the world

is

very relevant within the South

African context. Marx offers a better understanding of the contradictions inherent

between labor and
context. Franz

capital

and

how

these translate into the South African socio-economic

Fanon and Amilcar Cabral

also shed

some

light in

understanding

colonialism in Africa while Steven Biko narrates the plight of the student militants and
the importance of mental liberation.

As more wars of independence,
of the countries,

it

is

my

wish

that

self determination

when

these are over, the newly established

who were

governments

will be able to incorporate those

into society.

This book will offer an insight into

combatants and

their

and freedom are fought in most

how

to

at the forefront

of the war, back

conduct future studies on the ex-

mainstreaming into society. Salient among these countries are

Afghanistan, Irag, the Republic of Congo and Somalia, to mention just but a few.
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All the regions in South Africa
have combatants
for liberation. Their

1

he

I

ruth

combined voices

will help to

and Reconciliation Commission needs

combatants

R30.000) so

to get

who

improve
to be

participated in the struggle

their desperate conditions.

encouraged

compensation on a regular basis( as opposed

that they

can regain their dignity.
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to a

in

helping the ex

one time payment of

Glossary

ABET-Adult Basic Education.
ANC-African National Congress.

ANCYL-African National Congress.
APLA-Azanian People's

Organization.

AIDS-Acquired Immune Deficiency Syndrome.

AZAPO-Azanian

People’s Organization.

BC-Black Consciousness.

BCM-Black Consciousness Movement.

BCMA-Black Consciousness Movement

of Azania.

BPC-Black People’s Convention.

COSATU-Congress of South

African Trade Unions.

COSAS-Congress of South African
EISELEN-Education

Students.

for Learners with Special Education Needs.

ECD-Early Childhood Development.
GET-General Education Training.

OBE-Outcomes Based

Education.

FET-Further Education and Training.

INSET-

In-service Education for Teachers.

NACTU-National Council of Trade Unions.
NGO-Non-Governmental

PAC-Pan

Organization.

Africanist Congress.

RDP-Rural Community Development Program.
PEU-Professional Educators Union.

SACP-South African Communist

SADF-South African Defense

Party.

Force.

SAQA-South

African Qualifications Authority.

SASM-South

African Qualifications Authority.

SASO-South African Students

Organization.

TRC-Truth and Reconciliation Commission.
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UDI

-United Democratic Front.

USAID-United

States

Agency

for International

UNHRC-United Nations Human

MWASA-Media

Development.

rights Reparation

Worker's Association.
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Commission.
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